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Key findings 

¶ The Pre-registration Trainee Pharmacy Technician integrated training pilot has achieved 

most of its intended benefits, such as improved understanding of how different sectors 

work, transfer of care issues, and opportunities to work as part of a multidisciplinary team. 

However, there was a lack of consistency in PTPTsô experiences and learning. This was 

associated with variation in understanding of what PTPTs are, what they can do and what 

the programme expectations are in term of what was expected of them, their supervisors, 

employing organisations and placement organisations.  

¶ PTPTs had mixed supervision experiences. 

Although COVID-19 compounded some of 

these, much variation was due to factors 

such as supervisorsô knowledge and skills 

to support learning, the structure and 

frequency of supervision sessions and how 

supervision was delivered in practice. 

¶ The evaluation found that cross-sector 

PTPTs felt significantly more prepared than 

single-sector PTPTs to work in all other 

sectors. 
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Executive summary  

Health Education England commissioned the Centre for Pharmacy Workforce Studiesa at the 

University of Manchester to undertake the delivery of the Evaluation of the Pre-registration Trainee 

Pharmacy Technician (PTPT) Integrated Training Pilot. This was to inform future PTPT 

recruitment and training across the healthcare system.   

 
The Pre-registration Trainee Pharmacy Technician (PTPT) Integrated Training was a two-year 

national pilot programme (February 2020 to February 2022) developed to be aligned with the new 

General Pharmaceutical Council (GPhC) Initial Education and Training (IET) Standards, funded by 

the Pharmacy Integration Fund (PhIF). The pilot aimed to support the development of a new 

education model to ensure a sustainable pipeline of pharmacy technicians who are competent and 

confident to deliver the objectives of the NHS Long Term Plan, across different care settings. It is 

important to note that the national lockdown due to COVID-19 came into effect in March 2020, just 

after the pilot had started. This had a substantial impact on the pilot, affecting the setting up of 

partnerships and PTPTs placements.   

 

To deliver the programme, partnerships were formed between an employing organisation and two 

to three placement partners. PTPTs were placed for a minimum of 12 weeks in at least three 

settings a year (community pharmacy, general practice, care homes, secondary care, community 

mental health, and clinical commissioning groups). The pilot intention was to recruit 48 PTPTs. At 

the time of evaluation in 2021/22, there were 35 PTPTs in the pilot, 21 educational supervisors 

(responsible for overseeing the two-year training programme) and up to 50 practice supervisors 

(responsible for overseeing a specified PTPTôs work during the period of training spent in their 

setting/workplace). Supervisors were pharmacy professionals (pharmacists or pharmacy 

technicians). PTPTs attended the same further education college remotely one day a week during 

term time.  

 

The aim of this evaluation was to understand PTPTsô experiences of the programme, addressing 

the question of impact and added value through the perspectives of PTPTs and supervisors. The 

evaluation utilised a mixed-methods approach combining interviews with two surveys. Semi-

structured interviews were conducted (August-October 2021) with PTPTs (n=14) and both 

educational and practice supervisors (n=15). A survey capturing PTPTsô views on their supervision 

was conducted in September 2022. A second survey was conducted at the end of the pilot 

(January 2022), completed by cross-sector and single-sector PTPTs to compare PTPTs career 

intentions and preparedness to practise as a pharmacy technician. 

 

Findings  

Placement structure varied, with PTPTs placed in block placements (3-6 months), split week 

placements (1-2 days per week), or a combination. There was no preference for type of placement 

structure, with local context and need guiding what was put in place. PTPTsô assessments 

 
a Centre for Pharmacy Workforce Studies: https://sites.manchester.ac.uk/cpws/ 

https://sites.manchester.ac.uk/cpws/
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involved direct observation in the workplace by the college assessor (i.e., pharmacist or pharmacy 

technician), some conducted virtually, and some conducted in-house by a qualified assessor. 

PTPTs submitted evidence demonstrating how they had achieved GPhC learning outcomes 

(evidence framework), which were signed-off by expert witness testimonies, usually practice 

supervisors. PTPTs found the coursework very beneficial, and they felt supported by college tutors 

and assessors. However, PTPTs reported struggling with finding time to do their coursework, 

which they did mostly in their own time, due to little or no protected time during placements, with 

differences between settings/sectors.  

 

PTPTs received support from educational and practice supervisors. PTPTs reported that their 

educational supervisors were easily reached via telephone, email or messaging when needed. 

Practice supervisors regularly checked PTPTsô evidence logs and had regular meetings to discuss 

progress and identify further learning needs. Regular communication between educational and 

practice supervisors was seen as important to ensure coordinated learning and support plans 

were in place to address the GPhC learning outcomes. However, this occurred very rarely due to 

difficulty for supervisors to find time in their already busy day-to-day work. 

 

Support from HEE regional facilitators were seen as essential to educational supervisors, who 

saw them as the go-to person for any questions, issues or concerns.  

 

The pilot achieved most of its intended benefits. PTPTs reported an improved understanding 

of how different sectors work, transfer of care issues and the patient journey and having good 

opportunities to engage with a wide range of healthcare professionals. PTPTs and supervisors 

reported PTPTs having increased confidence in carrying out different tasks in different sectors. 

This was further supported by the survey findings which showed that cross-sector PTPTs felt 

significantly more prepared than single-sector PTPTs to work in all other sectors. However, 

there was a lack of consistency of PTPTsô experiences and learning. This was due to a lack of 

understanding of what PTPTs were, what they could do, and what the overall programme 

expectations were. 

 

Supervision was an important aspect of the programme. PTPTs with good access to their 

practice supervisors reported positive supervision experiences which helped with their learning. 

However, some PTPTs reported that practice supervisors did not always have time to support 

them, which was viewed as hampering PTPTsô progress, for example in terms of the lack of 

placement review and competencies not being signed off on time. Although COVID-19 

compounded some of these, much variation was due to how supervision was delivered in practice.  

 

Challenges in implementing the pilot included infrastructure (e.g., not having space, dedicated 

learning time, and resources conducive for learning in some settings) and inconsistency of 

supervision. External factors such being a pilot delivering a new qualification meeting to new 

GPhC IET standards, and COVID-19 created additional challenges.  



PTPT Integrated Training Pilot: Evaluation 

 

 

5 
 

Recommendations 

¶ To ensure the integrated training model can be implemented at scale, there needs to be a 

clear understanding of what the programme will deliver. Expectations need to be effectively 

managed for organisations and individuals involved by clearly setting out: 

o PTPT programme objectives to help structure learning plans whilst allowing for 

flexibility to accommodate for PTPTsô learning needs and variation of placement 

combinations that suit the needs of different sectors and partnership arrangements 

o What HEE funding covers and what support HEE provide. 

o Training, resource and time commitments from the employing organisation and 

placement partners, including supervisors in all settings. 

o The role of pharmacy technicians (which PTPTs are training to become), and what 

PTPTsô level of knowledge and competence should be at various stages of the 

programme, and what they are expected to achieve upon completion of the 

programme. Specific clarity on what should be covered in each type of setting are 

also important. 

¶ A guidance/framework that underpins the training arrangements/requirements will be 

beneficial to ensure consistency across different sectors. Information on what PTPTs learn 

from their learning provider(s) (e.g., College) will support effective application in 

practice/workplace.  

¶ Clarity is needed around the roles and responsibilities of the employing organisation and 

education supervisors, as well as placement organisations and their practice supervisors. 

Regular communication between educational and practice supervisors will be important to 

facilitate overall achievement of 

PTPTsô learning outcomes.  

¶ Supervision requires a significant 

time commitment by both 

educational and practice 

supervisors. Supervisors need to 

have the knowledge and skills to 

design a learning plan that 

facilitates effective work-based 

learning and application.   
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1. Introduction  

This section introduces the policy context for the PTPT Integrated 

Training Pilot, drivers for change in education and training, and outlines 

the aims of the evaluation.   

3.1 Background  

An ageing population living with increasingly complex health needs has resulted in increased 

patient demand and unprecedented workload pressures on primary and secondary care.1 The UK 

Government recognises the need to utilise the pharmacy profession to address the challenges 

faced by the NHS in delivering patient care. The landscape of the pharmacy workforce is rapidly 

changing with the evolution of the pharmacy team in response to the Five Year Forward View and 

more recently the NHS Long Term Plan.1,2 The vision for pharmacy includes a pharmacy 

workforce able to work across integrated care pathways and providing clinical, patient-centred 

care. To enable this change, the importance of cross-sector training for the pharmacy workforce 

has been recognised.3ï5 The NHS has invested in capacity building of pharmacists and pharmacy 

technicians. 

The pharmacy technician workforce is recognised as essential within pharmacy and 

multidisciplinary skill mix and to deliver transformation required across the health and social 

care.1,3,6 There is a clear need to grow this workforce and ensure that the future supply is suitably 

trained to practise across settings/ sectors, including a number of additional new roles in a range 

of primary care settings such as Primary Care Networks (PCNs), general practice, mental health 

trusts and Clinical Commissioning Groups (CCGs). This supports the development of a workforce 

capable of working across the healthcare system, providing pharmacy technicians with an 

enhanced understanding of issues around transfer of care between sectors. 

In the past years, education and training for pharmacy technicians has undergone changes. 

Historically, pharmacy technicians were not a registered profession, with voluntary registration 

introduced in 2005. Registration became mandatory in 2011, with ópharmacy technicianô at that 

time becoming a óprotected titleô, meaning that only those on the General Pharmaceutical Council 

(GPhC) register could call themselves pharmacy technicians.4 There was a period of time that 

allowed those who had previously worked as pharmacy technicians to join the GPhC register 

following a range of qualifications ï via the so-calledô ógrandparenting clauseô. Traditionally, the 

initial education and training of pharmacy technicians has been mainly undertaken in a single 

sector (usually either community or hospital pharmacy). Key differences have existed between the 

training experiences in these two sectors.6,7  

In September 2010, the GPhC set standards for the Initial Education and Training (IET) of 

pharmacy technicians.8  New GPhC IET standards for pharmacy technicians were published in 

2017, which put particular emphasis on person-centred professionalism, communication and team 

working, stressing the importance of integration of learning and experience during the period of 
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initial education and training.7 These GPhC IET standards also stipulate that those wanting to 

register as pharmacy technicians must complete approved knowledge and competency training 

programmes and need to undertake a minimum of two yearsô relevant work-based experience 

under the supervision of a pharmacist or pharmacy technician for no less than 14 hours per week. 

The GPhC sets their standards for the initial education and training of pharmacy technicians in two 

parts. The first part is the learning outcomes, which a pre-registration training pharmacy technician 

must achieve by the end of their training. The learning outcomes fall under four domains: person-

centred, professionalism, professional knowledge and skills and collaboration. The second part is 

the standards for training course providers, which sets out the key features of courses delivering 

the learning outcomes. These standards set out the curriculum requirements for a combined 

competency- and knowledge-based qualifications, containing detail on learning hours and 

outcomes.6,9  

3.2 Pre-registration trainee pharmacy technician (PTPT) integrated training 

pilot 

This national pilot ran for two years, from February 2020 to February 2022. The pilot was funded 

by the Pharmacy Integration Fund (PhIF), a national programme to support the development of 

pharmacy professionals through a partnership arrangement between Health Education England 

(HEE) and NHS England and NHS Improvement (NHSE/I).  

The pilot aimed to support future workforce needs in new and expanding roles, such as primary 

care, through structured training models that meet the GPhC evidence framework.9  

1.2.1 Intended benefits  

The intended benefits of this cross-sectorb training model included:  

1. Contribution to the development of a flexible pharmacy technician workforce, 

who is better prepared to deliver enhanced integrated cross-sector healthcare 

system services for patients and the public.  

2. Equipping PTPTs with a broader skillset, allowing them to better support 

service delivery to patients and the public across all healthcare systems.  

3. Improved understanding of the transfer of care issues and how to support 

patients as they transition between care settings.  

4. Enhanced relationships between partners supporting the development of 

primary care networks and integrated care systems.  

5. Increased awareness of barriers and difficulties with communication and 

transfer of care and how to resolve them. 

 
b The term ócross-sectorô is used interchangeably with the term óintegratedô.  
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1.2.2 Cross-sector training approach and pilot framework 

The pilot was intended to address the cross-sector training need to deliver the NHS vision by 

recruiting 48 PTPTs to multi-sector training posts, including community pharmacy, general 

practice, care homes, secondary care and community mental health. The employing organisation 

formed partnerships with placement partners to recruit PTPTs. Partnerships were intended to be 

between the employing employer and at least two other sectors.  

PTPTs in the pilot completed a two-year education programme (Level 3 Diploma in the Principles 

and Practice for Pharmacy Technicians), this was commissioned by HEE. PTPTs were placed for 

a minimum of 12 weeks in a minimum of three settings a year (secondary care, community mental 

health, community pharmacy, general practice, care homes and clinical commissioning groups). 

PTPTs were required to rotate through each sector at least once during each year of the two-year 

training programme. All the PTPTs attended the same further and higher education college online 

for one day a week during academic term time. Upon successfully completion of the diploma, and 

meeting registration requirements, PTPTs register with the General Pharmaceutical Council 

(GPhC) as a pharmacy technician. 

The employing organisation signed a Memorandum of Understanding with HEE, which detailed 

PTPT provisions required and the role and responsibility of the employing organisation, partners, 

educational supervisor and practice supervisors. HEE gave the employing organisation 

contribution towards the costs of training and supervision in the workplace. How the employing 

organisation utilised this contribution and shared it within the partnership was decided by the 

partnership. 

1.2.3 Who was involved in the pilot? 

The pilot recruited 40 PTPTs in 2020. At the time of completing this evaluation in 2022, 35 PTPTs, 

21 educational supervisors and up to 50 practice supervisors were involved. The educational 

supervisor was responsible for the overall supervision and management of a specified PTPTôs 

progress throughout the two-year pilot and was usually based at the employing organisation. The 

practice supervisor was a supervisor in the workplace of each rotation and was responsible for 

overseeing a specified PTPTôs work and providing developmental feedback during the period of 

training spent in their setting/workplace. Whilst working within the employing organisation, the 

educational supervisor commonly acts as a practice supervisor. All supervisors, educational and 

practice, were pharmacy professionals (pharmacists or pharmacy technicians). A PTPT would 

typically have one educational supervisor and several practice supervisors, depending on the 

number of placements. To support the pilot, HEE employed regional facilitators who came into 

post in April/May 2020. Regional facilitators were responsible for supporting the educational 

supervisors and managing the education contract.  

1.3 Aim of the evaluation  

The aim of this evaluation was to understand PTPTsô experiences of the training programme and 

learning under the new GPhC Initial Education & Training standards for pharmacy technicians, 
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addressing the question of impact and added value through the perspectives of PTPTs and 

supervisors. The findings from the evaluation are intended to be used to inform future PTPT 

training and to operationalise future roll-out.   

The objectives of this evaluation were to:  

¶ Describe the lived experiences of PTPTs and their supervisors of the integrated training pilot 

(Section 3-8) 

¶ Describe how supervision was delivered during the pilot (Section 0 and 0) 

¶ Explore the support that PTPTs received during their training (Section 4) 

¶ Explore the extent to which the pilot has achieved its intended benefits (Section 0 and 0). 

¶ Identify challenges in implementing the pilot (Section 0). 

¶ Explore the impact of COVID-19 on the pilot (Section 1.4). 

1.4 Impact of COVID-19 on the overall pilot 

The national lockdown due to 

COVID-19 came into effect in 

March 2020, just after the pilot 

had started. The impact of 

Covid-19 pandemic and the 

workplace environment in 

healthcare had a significant 

impact on the delivery of the 

pilot. The pandemic had a 

substantial impact on the 

PTPTsô day-to-day work and 

training in all sectors due to 

considerable staff shortages 

caused by sickness and 

redeployment or changes to 

working practices in lockdown. Employers were unable to support or supervise the PTPTs as they 

had previously, and training had to be limited to ensure the safety of the PTPTs and divert 

resources to support the response to the pandemic. Section 6.1 describes how COVID-19 

affected the PTPTsô and supervisorsô experience of the pilot.  
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2. Evaluation methods 

The evaluation utilised a mixed-methods approach, using qualitative 

interviews, quantitative surveys and documentary analysis.  

To inform evaluation design and programme understanding, the research team started by 

conducting key informant interviews (April-June 2021) and analysing anonymised expression 

of interests (EoIs) submitted by the partnerships (June 2021). Interviews were conducted with the 

commissioners (n=5) and representatives from the education provider (n=2). The purpose of the 

interviews was to provide background information about the pilot and understand contextual 

details such as the partnership arrangements and placement models which was used to guide the 

evaluation design. HEE provided the research team with a summary of anonymised EoIs (n=63). 

The summary EoIs provided details on the employing organisation, partners, number of PTPTs 

they expected to recruit, placement model and details of educational and practice supervisors 

(such as job title and years of experience of working in the sector as a registered pharmacy 

professional and supporting pharmacy technicians). 

Semi-structured interviews (August-October 2021) were conducted with PTPTs (n=14) and 

supervisors (both educational and practice supervisors) (n=15) (Table 1). Interviews came from 

the following sectors: seven GP practices, one community pharmacy, one CCG and 20 hospitals. 

The purpose of PTPT interviews was to explore PTPTsô learning and practice experiences over 

their two-year training. The purpose of supervisor interviews was to explore supervisorsô views on 

supervision models/delivery and the impact on the PTPTs in terms of developing skill sets to meet 

operational needs and the benefit of placements. 

Participants were recruited to ensure that our interviews covered a wide range of situational 

variables such as regions, sectors (i.e., secondary care, community mental health, community 

pharmacy, general practice, care homes, and others, such as Primary Care Networks, Clinical 

Commissioning Groups etc.) and any organisational details available, particularly placement type 

(e.g. single/multiple block or split).  

Table 1: Number of interviews 

Role HEE regions Total number 

of interviews 

conducted 
 

South London & 

SE 

Midlands & 

East 

North  

Supervisors  2 7 3 3 15 

PTPTs 4 4 4 2 14 
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Two surveys were distributed to PTPTs. Distribution of both surveys was facilitated by the 

education provider, with PTPTs given time during their college day to complete the survey, whilst 

being clear that completion was voluntary. Email reminders were sent to encourage survey 

completion. The first survey (T1) was administered in September 2021 to PTPTs (n=33 

responded) and sought to understand how supervision was delivered in practice within the PTPT 

pilot. Many of the survey items were taken from ñthe Supervisory Relationship Questionnaireò 

(SRQ), a validated and reliable survey instrument which measures the supervisory relationship 

from the supervisee perspective.10 The SRQ is divided into 6 domains (safe base, structure, 

commitment, reflective education, role model, formative feedback) which cover the ófacilitativeô and 

óevaluativeô functions of supervision. Given the relative importance of these supervision functions 

to PTPTs training experiences, items from the SRQ were used for this evaluation. 

The second survey (T2) was conducted in January 2022 to understand PTPTsô career intentions, 

and preparedness to practise. The survey was sent to the same cross-sector PTPTs who 

completed the first survey (n=31 responded) and a cohort of single sector PTPTs (not previously 

surveyed) (n=39 responded) for comparison. Both groups attend the same college for their formal 

training. 

Quantitative data were entered onto SPSS version 25 and analysed using descriptive statistics. 

The total SRQ score used in survey 1 for educational supervision was derived by calculating the 

average score for SRQ items on educational supervision. The total SRQ score for 

clinical/placement supervision was derived by calculating the average score for SRQ items on 

clinical/placement supervision for placements 1, 2 and 3. Mean scores for each subscale were 

obtained by dividing total score on each subscale by its respective number of items. Further 

statistical analysis was not possible due to the low number of responses and lack of variation in 

the responses. In survey 1, PTPTs were asked open questions about their experience in the 

workplace during training including supervision, support, study time, and resources. Open-ended 

questions were analysed thematically to identify commonly reoccurring themes.  

This study received ethical approval from the University of Manchester by the Proportionate 

Review Committee [UREC ref no: 2021-12591-20285]. The exit survey for single sector PTPTs 

was judged by the University of Manchesterôs Research Ethics Manager to be exempt from 

requiring formal ethical review.   

The report begins by presenting findings from an analysis of Expression of Interests, followed by 

interviews and surveys. The discussion summarises the overall findings and discusses these 

findings in relation to past evaluations of similar initiatives. The report concludes with 

recommendations to help shape the implementation of the pilot at scale.   
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3.  Programme delivery 

The findings presented in this section draw from analysis of Expression of 

Interests (EoIs) and interviews to provide insights into how the integrated 

partnership were structured, the experiences of educational supervisors 

in setting up the partnership and the experiences of PTPTs and 

supervisors during placements. Quotes are used throughout this section 

to illustrate key findings.  

3.1 Integrated partnerships  

Our analysis of 63 EoIs showed that hospitals were the employing organisation in most 

applications (n=24). This was followed by general practices (n=22), community pharmacies (n=8) 

and others (n=9). Other employing organisation included commissioning support unit, community 

mental health trust, GP Federation and Primary Care Network (PCN). Some EoIs were made by 

the Integrated Care System (ICC) with the system supporting the development of the partnership.  

In the EoIs, most partnerships intended to accept 1-2 PTPTs. Only a small handful of applications 

mentioned willingness to accept 5-10 PTPTs. The duration of placement varied widely, ranging 

from 3-9 months with the employing organisation and 3-4 months with the partners. The 

placement structure proposed was mostly block placements with some split weeks, although a 

minority stated that they planned for flexible placements.  

Employing organisations were asked if they had identified an educational supervisor and practice 

supervisors. Most employing organisation (52 out of 63) had identified their educational 

supervisors but not necessarily the practice supervisors. Most educational supervisors had been 

working in their current sector as registered pharmacy professionals for more than three years. 

The experience of educational supervisors having supported pharmacy technicians in the past 

varied widely.  

The EoI analysis showed that most partnerships consisted of 3-4 partners. Our interviews with the 

educational supervisors suggested that the óidealô maximum number of partners was three, as four 

was too challenging for PTPTs: 

άL think four partnerships was a bit too much, I think the maximum should be three because if 

ǘƘŜȅ ŀǊŜ ǊƻǘŀǘƛƴƎ ŜǾŜǊȅ ǘƘǊŜŜ ƳƻƴǘƘǎΣ ƛǘ ǎŜŜƳǎ ƭƛƪŜ ƛŦ ȅƻǳ ŘƻƴΩǘ ǳǎŜ ƛǘΣ ȅƻǳ ƭƻǎŜ ƛǘ ŀƴŘ ƛǘΩǎ ǘƘŀǘ 

getting used to four different sites of processes, standard operating procedures, getting used to 

their way of working. Then by the time you settle in, you then have to rotate on, so I think my 

suggestion would be having a maximum cut-ƻŦŦ ƻŦ ǘƘǊŜŜ ǇǊƻǾƛŘŜǊǎΦ {ƻΣ ȅƻǳΩǊŜ ǎǇŜƴŘƛƴƎ Ŧƻǳr 

months, rather than three months and you would have a little bit more time to complete your 

ƻōƧŜŎǘƛǾŜǎ ŀƴŘ ȅƻǳΩǊŜ ƴƻǘ ǎƻ ǳƴǎŜǘǘƭŜŘΦέ (Educational supervisor, ID6, Hospital) 
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Partnerships involving two partners from the same or similar sector were viewed as not providing 

PTPTs with varied learning opportunities: 

άWe [the employing organisation] learnt quickly that yes, although an acute hospital and a 

mental health hospital are different, we have many similarities when it comes to skills that you 

ŘŜǾŜƭƻǇ ǘƻ ǿƻǊƪ ǿƛǘƘ ŎǳǎǘƻƳŜǊǎ ŀƴŘ ǎƻ ƻƴΦ ²Ŝ ǉǳƛŎƪƭȅ ƭŜŀǊƴǘ ǘƘŀǘ ƘŀǾƛƴƎ ǘǿƻ Dt ǇǊŀŎǘƛŎŜǎ ǿŀǎƴΩǘ 

a good idea as well, and they were just doing similar things, the same things at a different GP 

practice.έ (Educational supervisor, ID5, Hospital) 

A key challenge for participating employers was in building networks for partnerships/placements 

in a short space of time. While HEE facilitated the formation of partnerships through stakeholder 

meetings at the start of the pilot, those who did not have access to an existing network found the 

process and timelines especially challenging:  

άBŜŎŀǳǎŜ ǿŜΩŘ ƴŜǾŜǊ ŘƻƴŜ ŀƴȅǘƘƛƴƎ ƭƛƪŜ ǘƘŀǘΣ ǘƘŜǊŜ ǿŀǎƴΩǘ ŀ ƭƻǘ ƻŦ ǎǳǇǇƻǊǘ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ Ƙƻǿ 

to set it up. So, it was creating the networksΣ L ŘƛŘƴΩǘ ǊŜŀƭƭȅ ƘŀǾŜ ŀƴȅ ƪƛƴŘ ƻŦ ƴŜǘǿƻǊƪ ŀǾŀƛƭŀōƭŜ ǘƻ 

get the different sectors involved, so it was almost trying to phone around and try and see if 

there was interest from anywhere and building that up, but obviously because it was such a 

short turnaround time, that was really difficult.έ (Educational supervisor, ID9, Hospital) 

 One suggestion was to establish more localised meetings to build local networks: 

άLΩƳ Ƨǳǎǘ ǘƘƛƴƪƛƴƎ ŦǊƻƳ ŜȄǇŜǊƛŜƴŎŜ ŦǊƻƳ ǘƘŜ [HEE] stakeholder meetingsΧ I think sometimes 

ǘƘŜǊŜΩǎ ƻŦǘŜƴ ǎƻ Ƴŀƴȅ ǇŜƻǇƭŜ ƻƴ there, ȅƻǳ ŘƻƴΩǘ ŦŜŜƭ ƭƛƪŜ ȅƻǳ Ŏŀƴ ŀŎǘǳŀƭƭȅ ƳŀƪŜ ŎƻƴǘŀŎǘ ǿƛǘƘ, 

maybe, the people that are local to you that could be stakeholders. Maybe looking at trying to 

ǎŜǘ ǳǇ ƭƻŎŀƭΧƳƻǊŜ ƭƻŎŀƭƛǎŜŘ ƳŜŜǘƛƴƎǎ.έ (Educational supervisor, ID9, Hospital) 

3.2 Placement structure 

PTPTs were placed in either a block placement, a split week placement, or a combination of both. 

Our interviews with supervisors and PTPTs found that for a split week placement, PTPTs would 

spend 1-2 days per week in each sector: 

άOƴ ŀ aƻƴŘŀȅΣ LΩƳ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ǇƘŀǊƳŀŎȅΣ ƻƴ ŀ ¢ǳŜǎŘŀȅ ŀƴŘ ²ŜŘƴŜǎŘŀȅΣ LΩƳ ŀǘ ǘƘŜ 

ƘƻǎǇƛǘŀƭΣ ōŜŎŀǳǎŜ ǘƘŀǘΩǎ ƳȅΧL ŘƻƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ ǿƻǊŘ ƛǘΣ but like my main area [placement at 

the employing organisation], Tuesday, Wednesday. On the Thursday, I have college ώΧϐ, and then 

ƻƴ ŀ CǊƛŘŀȅΣ LΩƳ ŀǘ Ƴȅ Dt ǇƭŀŎŜƳŜƴǘΦ ώΧϐ ǎƻ ǘƘŀǘΩǎ ŜǾŜǊȅ ǿŜŜƪ ŦƻǊ ǘƘŜ ȅŜŀǊΣ ŀƴŘ ǘƘŜƴ ƛƴ Ƴȅ ŦƛǊǎǘ 

ȅŜŀǊΧL ǿŀǎ aƻƴŘŀȅΣ ŎƻƳƳǳƴƛǘȅ pharmacy, Tuesday, college, Wednesday, GP practice and 

Thursday, Friday, hospital.έ (PTPT, ID18, Hospital) 

Block placements were generally split equally, with PTPTs spending between 3-6 months in each 

sector depending on the number of placements. In some cases, when block placement duration 

was not equally split, this was due to PTPTsô experience (or lack of experience) in a certain sector. 

An educational supervisor explained that they decided to provide a longer placement in community 

pharmacy for their PTPT (six months in community pharmacy, four months in hospital and two 

months in GP practice) because their PTPT had no pharmacy experience and hence needed to 
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focus their learning on the core role of a pharmacy technician, which was dispensing, before 

gaining further skills. This shows a learner-centred approach and the need for flexibility in how 

placements are organised to offer benefits to the PTPT: 

άSome of my students had no ... pharmacy background whatsoever and they needed to learn 

how to dispense and be actively involved in a community pharmacy right from the beginning, 

ΨŎŀǳǎŜ ǘƘŜ ōǊŜŀŘ-and-butter role of a pharmacy technician is to be able to dispense. And then 

ƭƻƻƪƛƴƎ ŦƻǊǿŀǊŘ ŦƻǊ ŦǳǘǳǊŜ ǎƪƛƭƭǎΣ ǘƘŜȅΩǾŜ Ǝƻǘ ǘƻ ōǳƛƭŘ ƻƴ ǘƘƻǎŜ ōŀǎƛŎ ǎƪƛƭƭǎ ǘƻ ƎƛǾŜ ǘƘem that 

confidence to go forward to check, in the second year of their training.έ (Educational supervisor, 

ID3, Hospital) 

Supervisors and PTPTs identified the advantages and disadvantages of split and block 

placements. Some felt a block placement could help PTPTs feel more settled and competent in an 

area of work. However, if a block placement was too long, such as a 6-month placement, there 

was concern that PTPTs might forget what they had learned in previous placements: 

άWith the three months blocks, although it was nice to have a long period of time in each place, 

ǿƘŜƴ L ǿŜƴǘ ōŀŎƪ ǘƘŜǊŜ ǘƘŜ ǎŜŎƻƴŘ ǘƛƳŜΣ LΩŘ ŦƻǊƎƻǘΧƴƻǘ ŦƻǊƎƻǘ ŀ ƭƻǘ ƻŦ ƛǘΣ ōǳǘ ŦŜƭǘ ŀ ōƛǘ Ƴƻre out 

ƻŦ ǇƭŀŎŜ Ψbecause L ƘŀŘƴΩǘ ōŜŜƴ ǘƘŜǊŜ ƛƴ ǎǳŎƘ ŀ ƭƻƴƎ ǘƛƳŜΦΧ Being able to do it every week means 

LΩƳ ƎŜǘǘƛƴƎ ōŜǘǘŜǊ ŀǘ ƛǘ ŀƴŘ LΩƳ ƴƻǘ ƭƻǎƛƴƎΣ ǎƻǊǘ ƻŦΣ Ƴȅ ǇǊƻŎŜǎǎ ƻŦ ŘƛǎǇŜƴǎƛƴƎ ŀƴŘ ŎƘŜŎƪƛƴƎΣ if that 

makes sense? ώΧϐ ƛǘΩǎ ǘƘŜ ǎŀƳŜ ǿƛǘƘ ǘƘŜ ƘƻǎǇƛǘŀƭǎ ŘƻƛƴƎ ƳŜŘƛŎƛƴŜǎ ǊŜŎƻƴŎƛƭƛŀǘƛƻƴΣ ƛŦ LΩƳ ƴƻǘ ǘƘŜǊŜ 

for a long period of time I do forget like the little things that you have to remember .. So, ƛǘΩǎ ƴƛŎŜ 

to be able to not have long periods of time away from each place.έ (PTPT, ID21, Hospital) 

With a block placement, there was a concern that PTPTs might miss out on some aspects which 

are seasonal such as flu vaccines in winter in community pharmacy: 

άMy first feelings were, are the students going to be a jack of all trades, master of none. ώΧϐ You 

do miss out on some aspects of community training because you need to have an all year round 

seasonal look at: flu vaccines in the winters.έ (Practice supervisor, ID11, Hospital) 

PTPTsô previous work experience in pharmacy influenced how they managed the transition 

between placements. Many PTPTs claimed that their previous work experience had helped 

them in understanding how the system 

worked in a particular sector: 

άI think I was quite lucky because I had 

some hospital experience behind me 

anyway. So, I was quite lucky in that 

sense, so I sort of knew the standards 

there, and everything.έ (PTPT, ID24, 

Hospital) 

άI know some other students have not 

had any hospital experience, so when 

ǿŜΩǾŜ ŎƻƳǇƭŜǘŜŘ ƭƛƪŜ ŀ ǎǘƻǊŜǎΩ 

assignment about distribution, because I 
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ƘŀŘ ǘǿƻ ȅŜŀǊǎΩ ŜȄǇŜǊƛŜƴŎŜ ƛƴ ƘƻǎǇƛǘŀƭ ǇǊƛƻǊ ǘƻ ǎǘŀǊǘƛƴƎ ǘƘŜ ŎƻǳǊǎŜΣ Ƴȅ ƪƴƻǿƭŜŘƎŜ ƻŦ ǘƘƛǎ ŀǊŜŀ ǿŀǎ 

quite sufficient. So, I was in a bit more of an advanced situation, shall we say, compared to 

somebody who had no experience.έ (PTPT, ID23, Hospital) 

For PTPTs with no previous work experience, they highlighted the importance of staff being 

supportive and understanding of their role and/or level of competence:  

άDƻƛƴƎ ƛƴǘƻ ŎƻƳƳǳƴƛǘȅΣ ǘƘŜȅ ǿŜǊŜ ŀǿŀǊŜ ǘƘŀǘ LΩŘ ƴŜǾŜǊ ǿƻǊƪŜŘ ǘƘŜǊŜ ōŜŦƻǊŜΣ ŀƴŘ ǘƘŜȅ ŘƛŘ ƘŜƭǇ 

me settle in, in that sense, you know? And then from the start, they did take their time to help 

me understand everything. The same in GP as well, they were good about it as wellΧObviously, 

ǘƘŜȅ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘΣ ƘŀǾƛƴƎ ƴŜǾŜǊ ǿƻǊƪŜŘ LΩƳ ƴƻǘ ƎƻƛƴƎ ǘƻ ŀƭǿŀȅǎ ƪƴƻǿ ŜǾŜǊȅǘƘƛƴƎ ƛƴ ǘƘŀǘ 

sense.έ (PTPT, ID27, Hospital) 
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4 The learning programme  

This section presents findings from interviews with PTPTs and 

supervisors, providing insights into PTPTsô experiences of the education 

programme delivery and assessment and the supervision and support 

that PTPTs received during their placements, focusing on the roles of 

educational and practice supervisors.  

4.1 Education programme delivery and assessment  

PTPTs attended college one day a week during academic term time via an online learning 

platform. All PTPTs agreed that attending college courses from home was convenient as it meant 

that it was easier for the PTPT to juggle work-life balance:  

άWhen we first started the course, we used to have to go into the hospital to do our college days, 

ŀƴŘ ǘƘŜƴ ƛǘ ǿŀǎ ŘƛŦŦƛŎǳƭǘΣ Ψbecause we had to use the work laptops or bring in our own laptops, so 

it was a bit difficult with public Wi-Fi. So that was a little bit inconvenient, but then obviously 

COVID came along, and we started doing college from home. So, in that respect it was much 

better for my learning, to do it from home, the college days, using my own laptop and reliable 

Wi-Fi.έ (PTPT, ID25, Hospital) 

PTPTsô assessments involved direct observation in the workplace by the college assessor (i.e., 

pharmacist or a pharmacy technician). Due to COVID-19, some were completed virtually, and 

some were done in-house by qualified assessors, and the timings of the assessments changed. 

PTPTs also had to submit evidence demonstrating how they have achieved the learning outcomes 

set out in the GPhC evidence framework (see Section 3.1) via an online e-portfolio system, 

Ecordia. The evidence collected was signed-off by expert witness testimonies, usually provided by 

the practice supervisors.    

Overall, PTPTs were satisfied with the college course and found the coursework very beneficial. 

PTPTs perceived college tutors and assessors to be very supportive and helpful. All PTPTs 

reported that college tutors provided timely feedback and were responsive to emails: 

άThe support has been very good. The tutors are all very friendly and very easily accessible 

again through the college. They use this system called Moodle which is almost like an intranet 

ǎƻǊǘ ƻŦ ŎƻƭƭŜƎŜ ŀƴŘ ǘƘŜȅΩǊŜ ǾŜǊȅ ƎƻƻŘ ŀǘ ƧǳǎǘΣ ȅƻǳ ƪƴƻǿΣ ƛŦ ȅƻǳ ƘŀǾŜ ŀƴȅ ǉǳŜǎǘƛƻƴǎ ƻǊ ȅƻǳΩǊŜ 

ǎǘǊǳƎƎƭƛƴƎ ǿƛǘƘ ŀƴȅ ǇƛŜŎŜ ƻŦ ǿƻǊƪ ȅƻǳ Ŏŀƴ Ƨǳǎǘ ǎŜƴŘ ǘƘŜƳ ŀ ƳŜǎǎŀƎŜ ŀƴŘ ŀǎƪ ŦƻǊ ƘŜƭǇ ŀƴŘ ǘƘŜȅΩƭƭ 

get back to you within a week, usually...my NVQ assessors, who also work out at the college, 

thŜȅΩǊŜ ŀƭǎƻ ǾŜǊȅ ƎƻƻŘ ŀƴŘ ǘƘŜȅ ǿƛƭƭ ǉǳƛǘŜ ƻŦǘŜƴΣ ƻƴŎŜ ŀ ƳƻƴǘƘΣ Ƨǳǎǘ ǎŜƴŘ ǊŜƎǳƭŀǊ ƳŜǎǎŀƎŜǎ Ƨǳǎǘ 

ŀǎƪƛƴƎ Ƙƻǿ LΩƳ ƎŜǘǘƛƴƎ ƻƴ ŀƴŘ ǿƘŜǘƘŜǊ L ƴŜŜŘ ŀǎǎƛǎǘŀƴŎŜΦ Lǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ L ƴŜŜŘ ŜȄǇƭŀƛƴƛƴƎ 

about if LΩƳ ƴƻǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ anything? So, LΩŘ ǎŀȅ ƛǘΩǎ ǾŜǊȅ ƎƻƻŘΦέ (PTPT, ID20, Hospital) 

Most PTPTs reported having to do coursework in their own time as there was little-to-no protected 

time to do coursework during placements. Consequently, this impacted their work-life balance as 
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most PTPTs we talked to had caring responsibilities. Some PTPTs who were in hospital 

placement reported being given a study day by their employer during the college break in summer 

and when the workplace was less busy and found it very helpful:  

ά²hen we are in the colleges we are being taughtΣ ώΧϐ ǎƻ ǿŜ ƴŜŜŘ ǎƻƳŜ ǘƛƳŜ ǘƻ ōŜ ŀōƭŜ ǘƻ Řƻ 

our coursework, our assignments, the reflective. We need some time to be able to do the 

assignments, the work on Ecordia and so many things. So, apart from that one day we are given 

to attend college online, is there a way we can have a little more time from our daily business to 

do some of the work?έ (PTPT, ID17, Hospital) 

άLΩǾŜ ōŜŜƴ ƭǳŎƪȅ ŜƴƻǳƎƘ ǘƻ ƎŜǘ ƎƛǾŜƴ ǉǳƛǘŜ ŀ ŦŜǿ ǎǘǳŘȅ Řŀȅǎ ǊŜŎŜƴǘƭȅ ǿƘƛŎƘ Ƙŀǎ ōŜŜƴ helpful. But 

ƛŦ ŜǾŜǊȅǘƘƛƴƎΩǎ ǊǳƴƴƛƴƎ ǎƳƻƻǘƘƭȅ ŀƴŘ LΩǾŜ Ǝƻǘ ǇƭŀŎŜƳŜƴǘǎΣ ǘƘŜƴ ȅŜŀƘΣ ǘƘŜǊŜΩǎ ƴƻ ǘƛƳŜ ƛƴ ǿƻǊƪ ǘƛƳŜ 

ǘƻ Řƻ ŀƴȅ ǎǘǳŘȅ ŀƴŘ ƛǘΩǎ ŀƭƭ ŘƻƴŜ ƻǳǘǎƛŘŜΦέ (PTPT, ID19, Hospital) 

άLƴ ǿƻǊƪǘƛƳŜ L Χhave the day for college with the live lessons and then, majority of the time in 

ŀǎǎƛƎƴƳŜƴǘǎ LΩƭƭ ƘŀǾŜΧLΩƭƭ Řƻ ƛǘ ƛƴ Ƴȅ ƻǿƴ ǘƛƳŜΣ ƛƴ ǘƘŜ ŜǾŜƴƛƴƎǎ ǿƘŜƴ L ƎŜǘ ōŀŎƪ ŦǊƻƳ ǿƻǊƪ and 

stuff like that. I prefer to do it all in the week rather than at weekends so that I do have a bit of a 

break. But sometimes like throughout the summer, my workplace gave us a study day, which 

would have been effectively our college day ǘƘŀǘ ǿŜ ǿƻǳƭŘ ƘŀǾŜ ƭŜǎǎŜƴǎ ŦƻǊΦ {ƻΣ ǿŜΩǾŜ ƘŀŘ ǘƘŀǘ 

day each week throughout the summer so that we can get on with our assignments and do 

evidence that we have seen collected throughout the week. {ƻΣ ǘƘŀǘΩǎ ōŜŜƴ helpful ǘƘŀǘ ǘƘŜȅΩǾŜ 

given us that extra time.έ (PTPT, ID21, Hospital) 

4.2 Roles of educational supervisors  

Educational supervisors were responsible for overseeing PTPTsô learning and progress 

throughout the two-year programme. This meant they were responsible for devising an 

educational/rotational plan which tied in with the GPhC IET standards for pharmacy technicians 

(see Section 3.1).  

In the Memorandum of Understanding (see Section 3.2), there was a requirement for PTPT to 

meet their educational supervisor at least once a month to ensure holistic care, review progress 

and provide support for the PTPT. Generally, educational supervisors would make an effort to 

organise the training and learning around the PTPTsô needs. In preparing PTPTs for each 

placement, educational supervisors organised pre-rotation meetings with each PTPT to discuss 

placement expectations, including expectations for what to achieve during the rotation and issues 

or concerns that PTPTs had. In addition to a pre-rotation meeting, educational supervisors also 

had regular meetings with PTPTs to monitor their progress and advise on assignments and course 

work, which was usually done every two to four weeks. At the end of each placement, educational 

supervisors had post-rotation meetings with each PTPT to review their placement experience and 

identify areas for learning for the PTPTôs next placement.: 

άI will have an initial meeting, at the beginning of the rotations, just say what I am expecting 

you to reach or achieve during the rotation and what observation you would get and also if you 

have got any issues, any research you want me to do, I will carry out for you, in that way I can 
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reveal what tasks you can do that we can organise a review every two weeks or every four 

weeks.έ (Educational supervisor, ID2, Hospital) 

άI think it's just having that conversation at the beginning and end of the rotations really and if 

they have any concerns, it's probably the best time to raise it so we can try and iron them out 

before they actually start their rotation. But as well I have regular one to ones with all of them 

anyway, so I think it's just, again, if there's any concerns that they raise with me in there just try 

and help them through them. Yes, so I always have from my side regular one to ones with them, 

so I think it's about every two to four weeks.έ (Educational supervisor, ID8, Hospital) 

In addition to regular and set time for a progress review, PTPTs reported that all educational 

supervisors were easily reached via telephone, email or messaging system when needed:  

ά²ŜΩǊŜ ƴƻǊƳŀƭƭȅ ƛƴ ŎƻƴǎǘŀƴǘΧŜƛǘƘŜǊ ŜƳŀƛƭƛƴƎ ŀƭƭ ǘƘŜ ǘƛƳŜ ƻǊ ƳŜǎǎŀƎƛƴƎ ƻƴ ²Ƙŀǘǎ!ǇǇ ǎƻ ǘƘŀǘ L Ŏŀƴ 

gŜǘ ƘƻƭŘ ƻŦ ƘŜǊ ώŜŘǳŎŀǘƛƻƴŀƭ ǎǳǇŜǊǾƛǎƻǊϐ ƛŦ L ƴŜŜŘΣ ǎƻǊǘ ƻŦΣ ŀƴȅ ŜƳŜǊƎŜƴŎƛŜǎΦ ώΧϐ I normally speak 

to her once a week on like either a phone call or a video call. And then we have, sort of, a three-

ƳƻƴǘƘƭȅ ǊŜǾƛŜǿ ǿƘŜǊŜ ƛǘΩǎ ƭƛƪŜ ǉǳƛǘŜ ŀ ƭƻƴƎŜǊ ŎŀƭƭΣ ώΧϐ  So, we have the reviews, and she always 

ŜƳŀƛƭǎ ƳŜ ǘƻ ǎŜŜ ƛŦ LΩƳ ƻƪŀȅ ŀƴŘ Ƙƻǿ LΩƳ ƎŜǘǘƛƴƎ ƻƴ ŀƴŘΣ ƻōǾƛƻǳǎƭȅΣ ǘŀƭƪ ŀōƻǳǘ Ƴȅ ŀǎǎƛƎƴƳŜƴǘǎ 

ŀƴŘ ŜǾƛŘŜƴŎŜ ŀƴŘ Ƙƻǿ ŦŀǊ LΩƳ ŀƭƻƴƎ ǿƛǘƘ ǘƘŜƳΣ ŀƴŘ ŀƭǿŀȅǎ ŀǎƪǎ ƳŜ ƛŦ L ƴŜŜŘ ŀƴȅ ƘŜƭǇ ǘƻΣ 

obviously, contact her but yeah, so she is quite communicative with me which is quite good.έ 

(PTPT, ID21, Hospital) 

One educational supervisor mentioned running a virtual bi-weekly meeting, which gathered all of 

their PTPTs to discuss any issues/concerns; this is an effective way to use the time where an 

educational supervisor has more than one PTPT:  

ά¢hey have three-month professional appraisals, which are put in the diary during the induction 

ǿŜŜƪ ǎƻ ǘƘŜȅΩǊŜ ŀƭƭ ŎƭŜŀǊ ŀƴŘ ǘƘŜȅΩǊŜ ŀƭƭ ǎŜǘ ǳǇ ǿƛǘƘ ǘƘŜƛǊ ŎŀƭŜƴŘŀǊΧ !ƴŘ ǘƘŜƴ ǿŜ ƘŀǾŜ ŀ ǘǿo-

weekly PTPT ƛƴ ŀŎǘƛƻƴ ƎǊƻǳǇ ǿŜ Ŏŀƭƭ ƛǘ ŀƴŘ ǘƘŀǘΩǎ ǿƘŜǊŜ ŀƭƭ ƻŦ ǘƘŜ t¢t¢ǎ ŀŎǊƻǎǎ ǘƘŜ ŎƻƳƳƛǎǎƛƻƴ 

posts and the pilot and the current apprentices, we all meet. We do it virtually so we can all get 

ǘƻƎŜǘƘŜǊΣ ŀƴŘ ǘƘŀǘΩǎ ŀ ǎǘǊǳŎǘǳǊŜŘ ƳŜŜǘƛƴƎΣ ǿƘƛŎƘ ƎƛǾŜǎ ǘƘŜƳ an opportunity to share any issues 

with me.έ (Educational supervisor, ID1, Hospital) 

Educational supervisors were responsible for monitoring PTPTsô progress over the two-year 

programme. This was done by reviewing the PTPTsô e-portfolio for the college course and 

completing the evaluation form from each placement detailing the objectives that PTPTs have 

achieved with feedback from the practice supervisor:   

άI obviously monitored their progress on Ecordia for the college to make sure everything was 

progressing well. Then with the individual placements, obviously they [practice supervisors] 

would feedback how the PTPT had done there and the template rotation plan that I 

mentioned, on that it has a midpoint rotation review, so there it reviews the objectives that 

ǘƘŜȅΩǾŜ ŘƻƴŜ ǎƻ ŦŀǊ ŀƴŘ allows the practice supervisor to give any feedback.έ (Educational 

supervisor, ID9, Hospital) 
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άWe have evaluation forms at the end of each placement. So, I've been able to look at the 

evaluation forms from the PTPT perspective and the practice supervisor perspective as well to 

see what we can do.έ (Educational supervisor, ID1, Hospital) 

Regular communication between educational and practice supervisors was seen as important for 

the overall achievement of PTPTsô learning outcomes, especially in identifying any additional 

support required for the PTPT. Yet, this occurred very rarely. Only one educational supervisor 

reported having regular catch-up meetings with practice supervisors to discuss a PTPTôs progress. 

This was because it was difficult for supervisors to find time in their already busy day-to-day work. 

One suggestion was to set up a requirement/system for regular communication between 

educational and practice supervisors. Regular contact between education and practice supervisors 

was particularly needed when PTPTs were off-site to ensure that any problems or issues were 

identified and addressed early:  

άI guess the other challenges as well is probably making sure they're okay when they're off-site 

because I know we're their main employer and we obviously keep in touch with them often but 

it's just if there are any issues, you're putting more of the responsibility on them to let us know in 

good time. You're not seeing them daily just to check that they are okay or sometimes people 

look okay but they're not and you can usually grasp that by seeing them. But, yeah, I think just 

those really, just making sure the students are okay more than anything when they're not on-site 

was probably the main concerns.έ (Educational supervisor, ID8, Hospital)  

Both educational and practice supervisors acknowledged there was room for improvement in 

terms of communication with each other to monitor PTPTsô progress. However, time and busy 

working schedules often prevented this from happening: 

άLΩŘ ǘǊȅ hard to communicate with their clinical supervisors in their host sites. But some of their 

ŎƭƛƴƛŎŀƭ ǎǳǇŜǊǾƛǎƻǊǎ ǿŜǊŜ ǇƘŀǊƳŀŎƛǎǘǎ ŀƴŘ ōǳǎȅ ǊŜǘŀƛƭ ǇƘŀǊƳŀŎƛŜǎ ŀƴŘ ŘƛŘƴΩǘ ƘŀǾŜ ǘƘŜ ǘƛƳŜ ǘƻ 

talkΣ ŘƛŘƴΩǘ ƘŀǾe the time to go to meetings.έ (Educational supervisor, ID3, Hospital) 

άI think, to develop networks and be able to communicate better between all the placements, it 

would have been good, if all three placement leads could have met. But obviously, time 

restrictions and jobs affect that.έ (Educational supervisor, ID4, Hospital) 

HEE regional facilitators were seen as essential to support educational supervisors in fulfilling their 

role, and they were seen as the go-to person for any questions, issues, or concerns. Most 

educational supervisors told us that at the beginning, it felt like there was limited support from HEE 

in terms of knowing who to ask. However, once HEE regional facilitators were in post, which was 

two months after the pilot started, all educational supervisors found them extremely valuable: 

άIn terms of support from HEE, I think initially again there was a bit of a miscommunication in 

ǘŜǊƳǎ ƻŦ ǿŜ ǿŜǊŜƴΩǘ ǉǳƛǘŜ ǎǳǊŜ ǿƘŜǊŜ ǿŜ ǎǘƻƻŘ ƛƴ ǘŜǊƳǎ ƻŦ ǿƘŀǘ ǎǳǇǇƻǊǘ ǘƘŜȅ ŎƻǳƭŘ ƻŦŦŜǊ but I 

think there was a meeting a bit later which they talked about their roles, how we can access 

support from them and how we can raise concerns. But I think, in hindsight, it would have been 

good to have those conversations with HEE earlier on when the PTPTs started and having that 
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name to faces, so that if we had any escalation issues, we could have asked HEE earlier on.έ 

(Educational supervisor, ID6, GP practice) 

άAnd having that regional facilitator was fantastic to have a point to go to ώΧϐ she [a HEE 

regional facilitator] was approachable, happy to help and gave me follow-up and feedback ώΧ]. 

So, I think that was an essential part of the process of the course, really. That was a necessity.έ 

(Educational supervisor, ID7, Hospital) 

4.3 Roles of practice supervisors 

Practice supervisors were responsible for overseeing PTPTsô day-to-day work during placements, 

and PTPTsô progress was monitored via appraisals. Practice supervisors described supporting 

their PTPTsô learning and development by explaining the reasoning behind work/organisational 

processes, which provided meaningful learning opportunities: 

 άLǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƪƴƻǿ ǿƘȅ ȅƻǳΩǊŜ ŘƻƛƴƎ ǘƘƛƴƎǎΣ ƴƻǘ Ƨǳǎǘ Řƻ ǘƘŜƳΣ so what we did try is I try and 

explain why we were doing these things and who we would report to as an organisation as in 

the GPhC, General Pharmaceutical Council, so we have our code of ethics, and they are the 

guidance of how we would work. And, ǿƘŜƴ ǿŜΩǊŜ ǘǊƻǳōƭŜǎƘƻƻǘƛƴƎ ŀƴŘ ŘŜŀƭƛƴƎ ǿƛǘƘ ƛǎǎǳŜǎ ƻŦ 

explaining why we chose to do this rather than another option. So, ǿŜΩǊŜ ǘǊȅƛƴƎ ǘƻ ǿƻǊƪ ǿƛǘƘ ƘŜǊ 

to get her to understand why things are done, not just show her that things should be done 

that way, explaining, trying to educate her on the background to a lot of the systems that we 

operate.έ (Practice supervisor, ID11, Hospital) 

It was important for the programme objectives to be set and reviewed. One way of doing this was 

by setting óSMARTô goals: 

άL ƘŀŘ ŀƴ ŀǇǇǊŀƛǎŀƭ ŦƻǊ Ƴȅ ŦƛǊǎǘ ȅŜŀǊΦ LΩƭƭ ōŜ ƘŀǾƛƴƎ ŀƴ ŀǇǇǊŀƛǎŀƭ ǎƻƻƴΣ ŎƻƳƛƴƎ ǘƻ ǘƘŜ ŜƴŘ ƻŦ Ƴȅ 

second year.   Such as, we have like little like SMART [Specific, Measurable, Achievable, Realistic, 

Timely] goals. So we have to manage the SMART ƎƻŀƭǎΣ ōȅ ƳŀƪƛƴƎΧǿŜ ǳǎǳŀƭƭȅ ǎŜǘ ŀ ǘƛƳŜŦǊŀƳŜ 

when I want to complete them by. And then, when we hit that smart goal, we can tick it off and 

then set another one. So just trying to manage the workload and get my competencies done, and 

ǘƘŀǘΩǎ ƳƻƴƛǘƻǊŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ŀǇǇǊŀƛǎŀƭǎΦέ (PTPT, ID28, GP practice) 

Practice supervisors would regularly check PTPTsô progress by going through evidence logs and 

having regular meetings to discuss progress and identify additional areas the PTPT wanted to 

cover:  

άAll my logs, obviously, are printed out and all Ƴȅ ŜǾƛŘŜƴŎŜΧ !ƴŘ ǿŜΣ ǎƻǊǘ ƻŦΣ we go through 

ǘƘŜƳ ŜǾŜǊȅ ǎƻ ƻŦǘŜƴ ǘƻ ǎŜŜ Ƙƻǿ ŦŀǊΣ ŀƴŘ ǿƘŀǘ LΩǾŜ ŎƻǾŜǊŜŘΣ ǿƘŀǘ ŜǾƛŘŜƴŎŜ LΩǾŜ ǿǊƛǘǘŜƴΣ ŀƴŘ L 

ŀƭǿŀȅǎ ōǊƛƴƎ Ƴȅ ŜǾƛŘŜƴŎŜ ƛƴ ǿƘŜƴ LΩǾŜ ǿǊƛǘǘŜƴ ƛt up for my supervisor to check. So, obviously, 

Ƴȅ ƭƻƎǎΣ ƻōǾƛƻǳǎƭȅΣ ǎƘƻǿ Ƴȅ ǇǊƻƎǊŜǎǎ ŀǎ ǿŜƭƭ ŀƴŘ ǿŜΩƭƭ ƘŀǾŜ ƭƛƪŜ catchups every, sort of, three 

ǿŜŜƪǎ LΩŘ ǎŀȅ ǘƘŜȅΩǊŜΣ ǿƘŜǊŜ ǿŜ Ƨǳǎǘ ƘŀǾŜ ŀ ƭƛǘǘƭŜ ƛƴ ǘƘŜ ƻŦŦƛŎŜ ŀōƻǳǘ Ƙƻǿ LΩǾŜ ōŜŜƴ ƎŜǘǘƛƴƎ ƻƴΣ ƛŦ 

ǘƘŜǊŜΩǎ ŀƴȅǘƘƛƴƎ L ǿƻǳƭŘ ƭƛƪŜ ǘƻ ŎƻǾŜǊ ƳƻǊŜΣ ƻǊ ƛŦ ǘƘŜǊŜΩǎ ŀƴȅǘƘƛƴƎ ǘƘŜȅ ǘƘƛƴƪ L ƴŜŜŘ ǘƻ ƛƳǇǊƻǾŜ 

ƻƴΦ !ƴŘ ƛǘΩǎ ǘƘŜ ǎŀƳŜ ǿƛǘƘ ǘƘŜ ƘƻǎǇƛǘŀƭ ǘƘŜȅΩǾŜ ŀƭƭ Ǝƻǘ ŎƻǇƛŜǎ ƻŦ ŀƭƭ Ƴȅ ŎǊƛǘŜǊƛŀ ŀōƻǳǘ ǿƘŀǘ L ƴŜŜŘ 

too.έ (PTPT, ID21, Hospital) 
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άSo in the areas that I work with, GP and care homes, ǘƘŜȅΩǾŜ Ǝƻǘ ŀ ƭƛǎǘ ƻŦ ŀƭƭ ƻŦ Ƴȅ ǎǘǳŦŦ ǘƘŀǘ L 

need to cover for my reflective accountΦ !ƴŘ ǘƘŀǘΩǎ ǊŜǾƛŜǿŜŘ ǉǳƛǘŜ ǊŜƎǳƭŀǊƭȅ ŀƴŘ ŜŀŎƘ ƻƴŜ ƛǎ 

ǘƛŎƪŜŘ ƻŦŦ ǿƘŜƴ L Řƻ ǘƘŜ ǊŜŦƭŜŎǘƛǾŜ ŀŎŎƻǳƴǘ ŀƴŘ ƛǘΩǎ ǎŜƴǘ ōŀŎƪ ǘƻ ƳŜ ŀƴŘ ƛǘΩǎ ŎƻƳǇƭŜǘŜΦ !ƴŘ ƻƴ Ƴȅ 

weekly mŜŜǘƛƴƎΣ ǿŜ ŘƛǎŎǳǎǎ ǿƘŀǘΩǎ ƻǳǘǎǘŀƴŘƛƴƎ ŀƴŘΣ ƛŦ ŀƴȅǘƘƛƴƎΣ ǘƘŀǘ ǿŜŜƪ LΩǾŜ ǎǘǳŘƛŜŘ Ŏŀƴ ōŜ 

put forward as a reflective account or not.έ (PTPT, ID23, Hospital) 

In addition to formal progress monitoring, some practice supervisors reported monitoring PTPTsô 

progression informally by observing day-to-day tasks and providing feedback on queries. This 

supervisor described that most of the supervision was done informally as the PTPT was based in 

the same location as the supervisor:   

άMost of it [supervision] was informal because she was with us constantly, so she had constant 

ǎǳǇŜǊǾƛǎƛƻƴΧ ²Ŝ ƘŀŘ ŀ ŎƻǳǇƭŜ ƻŦ ŦƻǊƳŀƭ ǇƭŀƴƴŜŘ ƳŜŜǘƛƴƎǎ ōǳǘ Ƴŀƛƴƭȅ ƛǘ ǿŀǎ ƛƴŦƻǊƳŀƭ ōŜŎŀǳǎŜ 

she was sat right next to us.έ (Practice supervisor, ID12, GP practice) 

Practice supervisors reported limited or a lack of interaction between practice supervisors across 

different sectors. The interactions that did happen were by chance rather than planned. This 

practice supervisor acknowledged the need to have more structured and planned meetings to 

understand what is covered on each rotation and get feedback on PTPTsô progress: 

άI: Did you have interactions with other practice supervisors? 

R: I ŘƛŘƴΩǘΣ ƴƻΦ No sorry, I tell a lie. No, L ŘƛŘ ōŜŎŀǳǎŜ L ŘƛŘ ǎǇŜŀƪ ǘƻ ŀ ŎƻƭƭŜŀƎǳŜΧǿƘƻ ǿŀǎ ŀ 

practice supervisor for the primary care network, so for the GP practice settings. So, I did have a 

discussion, a brief discussion about how this PTPT got on with the rotation with them and was 

there any areas that they needed to work on, or for us to focus on, what was good, what was 

bad. So yes, I did, I ŘƛŘ ƎŜǘ ǘƻ ǎǇŜŀƪ ǘƻ ŀƴƻǘƘŜǊ ǇǊŀŎǘƛŎŜ ǎǳǇŜǊǾƛǎƻǊΦ ώΧϐ L ŘƛŘƴΩǘ ǎǇŜŀƪ ǘƻ ŀƴȅƻƴŜ 

on the mental health rotation, but that might be a good thing going forward to have sort of 

ŀƭƳƻǎǘ ƭƛƪŜ ŀ ǇǊŀŎǘƛŎŜ ǎǳǇŜǊǾƛǎƻǊΩǎ ƳŜŜǘƛƴƎ Ƨǳǎǘ ǘƻ get an understanding of what things will be 

covered on each rotation. I guess like I did for this rotation, get some feedback from the last one 

ǘƻ ǎŜŜ ƛŦ ǘƘŜǊŜΩǎ ŀƴȅǘƘƛƴƎ ǘƘŜȅ ƴŜŜŘ ǘƻ ǿƻǊƪ ƻƴΦέ (Practice supervisor, ID10, CCG)   
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5 Realisation of PTPT pilotôs intended benefits 

The cross-sector training model is intended to create a fluid workforce 

that can work across different sectors and who is competent and 

confident to deliver the objectives detailed in the NHS Long Term Plan 

(see Section 3.2). This section explores the extent to which the pilot has 

achieved these intended benefits.  

5.1 Development of a flexible pharmacy technician workforce  

PTPTs told us that the pilot had given them confidence in carrying out different tasks and 

understanding differences in services across the different sectors. Many PTPTs mentioned 

needing to be organised and adaptable to different ways of doing things in different settings. They 

also reported becoming more autonomous/accountable because of the growing responsibilities 

they were given over time. They reported notable development in their capabilities as they 

progressed from observation at the start of placements to applying skills/knowledge under 

supervision towards the end of placements. PTPTs also described not only having confidence but 

also recognising their limitations, and both were important behaviours of being a healthcare 

professional: 

άL ŦŜŜƭ ƭƛƪŜ LΩǾŜ Ƙad enough time in each place to be able to do a lot of these activities on my 

own or do them more independentlyΦ LǘΩǎ ŀƭǎƻΣ ōŜŎŀǳǎŜ LΩǾŜ ƭŜŀǊƴǘ ǎƻ Ƴŀƴȅ ŘƛŦŦŜǊŜƴǘ ǘƘƛƴƎǎ ƛƴ 

each place, like my own initiative, like I do a lot of the things without even being asked to, Χ, like 

ƛǘΩǎ Ƨǳǎǘ ōŜŎƻƳŜ Ƙŀōƛǘ ŦƻǊ ƳŜ ǘƻ Řƻ ǘƘŜǎŜ ǘƘƛƴƎǎ ƴƻǿΦ !ƴŘ L ǘƘƛƴƪ ŀ ƭƻǘ ƻŦ Ƴȅ ǎǳǇŜǊǾƛǎƻǊǎ ƘŀǾŜ ǎŀƛŘ 

Ƙƻǿ ŦŀǊ LΩǾŜ ŎƻƳŜ ŀƴŘ Ƙƻǿ ƳǳŎƘ ōŜǘǘŜǊ L ŀƳ ŀǘ ǇŜǊŦƻǊƳƛƴƎ ŀ ƭƻǘ ƻŦ ǘƘŜǎŜ ǘŀǎƪǎ ŀƴŘ ǘƘŜȅ Ŏŀƴ ǘŜƭƭ 

that my confidence is boosted from it.έ (PTPT, ID21, Hospital) 

άLǘΩǎ ƛƳǇǊƻǾŜŘ Ƴȅ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŎŀǇŀŎƛǘȅ ǘƻ ƭŜŀǊƴΣ ŀƴŘ L ŦŜŜƭ ƳǳŎƘ ƳƻǊŜ 

comfortable talking about, obviously, medication, drugs, all the interaction, everything like 

that. And I think being across all the sectors has helped ώΧϐ L Ƨǳǎǘ ƪƴƻǿ ǘƘŀǘ LΣ ƻōǾƛƻǳǎƭȅΣ ǿƻǊƪ 

ǿƛǘƘƛƴΧlike work towards the GPhC standards always, and just make sure I know my own limits 

and how far I can go as a pharmacy technician and when to referΣ ǎƻ L ǘƘƛƴƪ ǘƘŀǘΩǎ important.έ 

(PTPT, ID21, Hospital) 

Similarly, most supervisors told us about their confidence in their PTPTsô knowledge and ability to 

provide services within their specific sector hence enabling the achievement of the PTPTôs benefit 

of freeing up pharmacistsô time:   

άExtremely confident, you know, within pharmacy, pharmacists must focus on what they can 

only do which is the extra and enhanced services, you know like EHC [emergency hormonal 

contraception], talking to the customers, recommending things and things like that, so support to 

free up pharmacistsΦ  Χ  hƴŜ ǘƘƛƴƎ ǘƘŀǘ L ŀƭǿŀȅǎ ƧǳŘƎŜ ǇŜƻǇƭŜǎΩ ŎƻƴŦƛŘŜƴŎŜ ƻƴ ƛǎ ǿƘŜƴ ǘƘŜ 

ǇƘƻƴŜΩǎ ǊƛƴƎƛƴƎΣ Řƻ ǘƘŜȅ ǿŀƭƪ ŀǿŀȅ ƻǊ Řƻ ǘƘŜȅ ǇƛŎƪ ƛǘ ǳǇΣ ōŜŎŀǳǎŜ ǳƭǘƛƳŀǘŜƭȅ ŀ ǇƘƻƴŜ Ŏŀƭƭ ƛǎΣ ȅƻǳ 



PTPT Integrated Training Pilot: Evaluation 

 

 

26 
 

ƪƴƻǿΣ ƛǘΩǎ ƴƻ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǊŜŀƭƭȅ ǎƻƳŜƻƴŜ ŎƻƳƛƴƎ ƛƴǘƻ ǘƘŜ ǎhop, but they say people that lack 

confidence tend to err away from speaking to people on the phone. But [PTPT name] is now just 

ǎƘŜΩǎ ŦƛǊǎǘ ƻƴ ǘƘŜ ǇƘƻƴŜΣ ǎƘŜ ŘŜŀƭǎ ǿƛǘƘ ǉǳŜǊƛŜǎ ƻƴ ǘƘŜ ǇƘƻƴŜ ƛƴ ŀƴ ŜȄǘǊŜƳŜƭȅ ǇƻƭƛǘŜ ŀƴŘ 

ǇǊƻŦŜǎǎƛƻƴŀƭ ƳŀƴƴŜǊ ŀƴŘ ǎƘŜΩǎ ōŀǎƛŎŀƭƭȅΧƘŜǊ ŎƻƴŦƛŘŜƴŎŜ Ƙŀǎ ƛƳǇǊƻǾŜŘ ƘǳƎŜƭȅ ƻǾŜǊ ǘƘŜ ƭŀǎǘ ȅŜŀǊ 

ŀƴŘ ŀ ƘŀƭŦΦ IŜǊ ǎƪƛƭƭǎ ƘŀǾŜ ƻōǾƛƻǳǎƭȅ ŘŜǾŜƭƻǇŜŘ ƻǾŜǊ ǘƘŀǘ ǘƛƳŜ ƴƻǿΣ ōǳǘ ǎƘŜΩǎ ƛƴ ŀ ǾŜǊȅΧǎƘŜΩǎ 

finishing in February I think, ǎƻ ǎƘŜΩǎ Ǝƻǘ ŦƛǾŜ ƳƻƴǘƘǎ ƻǊ ǎƛȄ ƳƻƴǘƘǎ ǘƻ ƎƻΣ ŀƴŘ ǎƘŜ ƛǎ ŜȄǘǊŜƳŜƭȅ 

confidenǘ ŀǘ L ǿƻǳƭŘ ǎŀȅ ƴŜŀǊƭȅ ŀƭƭΧƳƻǎǘ ƻŦ ǘƘŜ ǘŀǎƪǎ ǿƛǘƘƛƴ ŘƛǎǇŜƴǎŀǊȅ.έ (Practice supervisor, 

ID11, Hospital) 

However, there was a different understanding of what PTPTs can do and their level of 

knowledge/skills at different stages of the training programme, and hence what the overall 

programme expectations were. This was particularly the case in non-hospital settings where there 

was limited to no experience of working with and/or training of pharmacy technicians such as 

general practice:  

άL ǘƘƛƴƪ ŦƻǊ ǳǎ ώDt ǇǊŀŎǘƛŎŜϐ ƛǘΩǎ ōŀǎƛŎŀƭƭȅ ǘƘŜ ǿƘƻƭŜ ǇǊƻƎǊŀƳƳŜ ƛƴ ǘƘŜ ǎŜƴǎŜ ǘƘŀǘ ǿŜ ŘƛŘƴΩǘ ǊŜŀƭƭȅ 

know what we were expected to do.έ (Practice supervisor, ID5, GP practice) 

ά¢ƘŜ ƘƻǎǇƛǘŀƭΣ ǘƘŜȅ ƻōǾƛƻǳǎƭȅ ƪƴƻǿ ǿƘŀǘ ǘƘŜȅΩǊŜ ŘƻƛƴƎΣ ōŜŎŀǳǎŜ ǘƘŜȅΩǾŜ ƘŀŘ ǎǘǳŘŜƴts before. 

aŜƴǘŀƭ ƘŜŀƭǘƘΣ ǘƘŜȅ ƘŀǾŜƴΩǘ ƘŀŘ ǎǘǳŘŜƴǘǎΣ ώΧ]. So, Ƴȅ ŦƛǊǎǘ ǇƭŀŎŜƳŜƴǘ ǿŀǎ ŀ ōƛǘΧƛǘ ǿŀǎ ƳƻǊŜ 

finding out and figuring out what they can do with me. ώΧϐ  ¢ƘŜ ǎŀƳŜ ǿƛǘƘ ǘƘŜ DtΣ ǘƘŜȅ ŘƛŘƴΩǘ 

really know what to do.έ (PTPT, ID16, GP practice)  

In community pharmacy, where many have trained pharmacy technicians (or at least dispensers), 

some would see PTPTs as workers rather than learners:   

ά¢here was lots of confusion with what is this community pharmacy supposed to do with this 

student.έ (Educational supervisor, ID3, Hospital) 

Supervisorsô lack of understanding of PTPT sometimes had a negative impact on PTPTs, such as 

not being flexible to adapt to the PTPTôs learning needs, and could put the PTPTs into challenging 

or uncomfortable situations: 

άPeƻǇƭŜ ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘ the role of a pharmacy technician is, how do we support them, and 

they may ask you to do things that are out of the context ώΧ]. Sometimes I think the PTPTs felt 

they had to have those difficult conversations when someone said, can you do this, can you do 

thisΦέ ό9ŘǳŎŀǘƛƻƴŀƭ ǎǳǇŜǊǾƛǎƻǊΣ L5сΣ Dt ǇǊŀŎǘƛŎŜύ 

άWe did have concerns about professionalism and accountability, I think because the PTPTs were 

ƳƻǾƛƴƎ ǎƻ ŦǊŜǉǳŜƴǘƭȅΣ ŀŦǘŜǊ ŜǾŜǊȅ ǘƘǊŜŜ ƳƻƴǘƘǎΣ ǿŜ ǘƘƻǳƎƘǘ ǘƘŀǘ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƛŘƴΩǘ ŦŜŜl that 

they were part of a team, that the level of professionalism was a lot lower. I felt they were more 

like students rather than, as professionals, working in a working environment. I feel they had a 

ǎǘǳŘŜƴǘ ƳŜƴǘŀƭƛǘȅΤ L ŘƻƴΩǘ ƪƴƻǿ ǿƘŜǘƘŜǊ ƛǘ ǿŀǎ ƻǳǊ PTPTs, but I think those were a lot of common 

themes that arose from our experience as educational supervisors and other hosts as well, is that 

ǇǊƻŦŜǎǎƛƻƴŀƭƛǎƳ ŀƴŘ ŀŎŎƻǳƴǘŀōƛƭƛǘȅΦ L ǘƘƛƴƪ ƳŀȅōŜ ƛŦ ǘƘŜȅ ǿŜǊŜ ǿƛǘƘ ƻƴŜ ǎŜŎǘƻǊΧI ŘƻƴΩǘ ǊŜŀƭƭȅ 

know whether that would make a difference or not but especially accountability was one of 

themΦέ ό9ŘǳŎŀǘƛƻƴŀƭ ǎǳǇŜǊǾƛǎƻǊΣ L5сΣ Dt ǇǊŀŎǘƛŎŜύ 
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Additionally, some cross-sector PTPTs were compared with single-sector PTPTs. Some cross-

sector PTPTs were seen as making less progress than single-sector PTPTs by their supervisors. 

Moreover, although cross-sector PTPTs gained an understanding of how different sectors work, as 

they spent less time in a particular sector compared to single-sector PTPTs, some PTPTs felt that 

they did not have the same opportunities and exposure gained from training in a single sector 

alone:  

άI think that was one of the feedback items that the hospital provided, that single sector PTPTs 

were making a lot more progress than the technicians that were on the integrated pilot 

because they are rotating every four months. That was another issue, I think perhaps maybe a 

stumbling blockΦέ (Educational supervisor, ID6, Hospital)  

ά.ŜŎŀǳǎŜ LΩƳ ƻƴ ǘƘŜ ŎƻǳǊǎŜ ŀǘ ƘƻǎǇƛǘŀƭΣ ǘƘŜǊŜ ŀǊŜ ŀ ŎƻǳǇƭŜ ƻŦ ƻǘƘŜǊ ƎƛǊƭǎ ǘƘŀǘ Řƻ ǘƘŜ ǎŀƳe course, 

ōǳǘ ƴƻǘ ƛƴǘŜƎǊŀǘŜŘ ώΧϐ ŀƴŘ sometimes I feel like my work is sort of compared to theirs, or like 

ǿƘŀǘ LΩƳ ŀŎƘƛŜǾƛƴƎ ƛƴ ǘŜǊƳǎ ƻŦ ǿƻǊƪ ƛǎ ǎƻǊǘ ƻŦ ŎƻƳǇŀǊŜŘ ǘƻ ǘƘƻǎŜ ƎƛǊƭǎΣ ŀƴŘ ƛǘΩǎ ŀ ƭƛǘǘƭŜ ōƛǘ ǳƴŦŀƛǊΣ 

ōŜŎŀǳǎŜ ŀ ƭƻǘ ƻŦ ǘƘŜ ǘƛƳŜΣ LΩƳ ŀǿŀȅ ŦǊƻƳ ǘƘŜ ƘƻǎǇƛǘŀƭΣ ǎƻ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀǊŜƴΩǘ ǘƘŜ ǎŀƳŜΦ So, 

ǘƘŀǘΩǎ ǘƘŜ ƻƴƭȅ ŀǊŜŀ ǊŜŀƭƭȅΣ ǿƘŜǊŜ L ǎƻǊǘ ƻŦ ŦŜŜƭ ƭƛƪŜ ǎƘŜ ŎƻǳƭŘ ƘŀǾŜ ōŜŜƴ ŀ ōƛǘ ƳƻǊŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ 

ŀƴŘ ǎǳǇǇƻǊǘƛǾŜ ǿƛǘƘ ƳŜΦ ώΧϐ L ƳŜŀƴΣ ƛŦ LΩƳ ŦƻǊ ŜȄŀƳǇƭŜΣ ƴƻǘ ǳǇƭƻŀŘƛƴƎ ŀǎ Ƴŀƴȅ ǇƛŜŎŜǎ ƻŦ 

evidence or not quite achieving as much as she would like me to achieve, she sort of compares 

ƳŜ ǘƻ ǘƘŜ ƻǘƘŜǊ ǎǘǳŘŜƴǘǎΣ ǿƘƛŎƘ ƛǎ ŘƛŦŦƛŎǳƭǘ ǿƘŜƴ LΩƳ ǎƻǊǘ ƻŦ ǿƻǊƪƛƴƎ ŜƭǎŜǿƘŜǊŜ...they get extra 

study time, they get more support, I guess, more physical support. {ƻΣ ƛǘΩǎ ƪƛƴŘ ƻŦ difficult to be 

compared to them I suppose. The expectations are the same, even though the circumstances 

are quite differentΦέ όPTPT, ID25, Hospital) 

Not clearly understanding the purpose of the pilot has led some PTPTs to express concern that 

they would be unemployed following completion of the pilot: 

ά¢ƘŜǊŜ ŀǊŜƴΩǘ ŜǾŜƴ ŀƴȅ Ƨƻōǎ ƭƛƪŜ ǘƘŀǘ ŀǊŜ ǘƘŜǊŜΦ So, these guys now they can only apply to work 

ƛƴ ŀ Dt ǇǊŀŎǘƛŎŜ ƛŦ ǘƘŜǊŜΩǎ ǎǳŎƘ ŀ ǘƘƛƴƎΣ ώΧ]. Or ŀ ƘƻǎǇƛǘŀƭΦ .ǳǘ ǿŜ ƘŀǾŜƴΩǘ ŘŜǾŜƭƻǇŜŘΣ ǿŜ ƘŀǾŜƴΩǘ 

created those jobs, cross-ǎŜŎǘƻǊ Ƨƻōǎ ȅŜǘ ƘŀǾŜ ǿŜΦέ (Educational supervisor, ID5, Hospital) 

άI tried to bring it up [to my supervisor] and I'm getting ahead of myself. Oh, you're getting ahead 

of yourself. ώΧϐ ǘhat's up to your future employer. But how do I even explain that to my future 

employer? How do I explain that in an interview? ώΧϐ now I'll be unemployed when the two 

ȅŜŀǊǎ ƛǎ ǳǇΦέ (PTPT, ID22, Hospital) 

Some educational supervisors suggested carving out the role and identity of a cross-sector 

pharmacy technician and creating the cross-sector job role:   

ά²Ŝ ώǇƘŀǊƳŀŎƛǎǘǎϐ ƘŀŘ ǘƻ ŎŀǊǾŜ ƻǳǊ ƻǿƴ ƛŘŜƴǘƛǘȅΣ ǘƘŜ ǎŀƳŜ ŀǎ ǇƘŀǊƳŀŎȅ ǘŜŎƘƴƛŎƛŀƴǎΦέ 

(Educational supervisor, ID6, GP practice) 

άL ǘƘƛƴƪ ǿƘŀǘ ǿŜ ǿƛƭƭ build on in the future, is to carry on the good relationships and create 

roles that were 50/50, so working within hospital and primary care. So, I think if you were to ask 

PTPTs what would be an attractive proposition for them once they leave us and all of them said 

they would like a 50/50 role, they liked the element of being in a hospital and primary care. So, I 

think what we need to do with the next step is create these roles that give them the 
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opportunity to work across sectors and build on those rather than training them to be a single 

ǎŜŎǘƻǊ ŀƴŘ ƴƻǘ ƭƻǎŜ ǘƘŜ ƻǘƘŜǊ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƘŀǘ ǘƘŜȅΩǾŜ ƘŀŘ ƛƴ ǘƘŜ ǘǊŀƛƴƛƴƎ ǇǊƻƎǊŀƳƳŜΦ I think 

ǘƘŀǘΩǎ ƻǳǊ ƴŜȄǘ ŦƻŎǳǎ ƛǎ ǘƻ ŎƻƴǘƛƴǳŜ ǿƛǘƘ ǘƘŜ partnership work, continue creating roles that are 

new, that are innovative so that we can utilise the PTPTs that have gone through the integrated 

pilot schemeΦέ ό9ŘǳŎŀǘƛƻƴŀƭ ǎǳǇŜǊǾƛǎƻǊΣ L5сΣ Dt ǇǊŀŎǘƛŎŜύ 

The different understanding of the role of PTPTs described above contributed to a wide variance 

in the training experiences of both PTPTs and supervisors. To ensure PTPTs have similar 

experiences and opportunities in different placements, those taking part in this study 

recommended that expectations need be set and effectively managed. This included expectations 

of responsibility and accountability, what the funding covers, and which organisations are 

responsible for providing what support: 

ά{o a pack of objective settings or areas of focus or maybe having a three way conversation 

between the college, HEE, and the partners, just to set the expectations in terms of what HEE 

are going to offer, in terms of support for the employers and the PTPTs and also what the 

college could provide support for, for the employers and the PTPTs.  So, at least we knew where 

the responsibility and accountability lay for the PTPTs to seek further support.έ (Educational 

supervisor, ID6, GP practice) 

ά²hen HEE did the initial presentation and in that there were presentation slides and there 

was a grid that said you will get X amount of money for salary support. You'll get X amount of 

ƳƻƴŜȅ ŦƻǊ ǘƘƛǎ ŀƴŘ ǘƘŀǘ ƛǎ ǿƘŀǘ ȅƻǳ ƎŜǘ ōǳǘ ƛǘ ŘƻŜǎƴΩǘ ǊŜƭŀǘŜ ǘƻ ǿƘŀǘ happens in practice. It's 

not clear what that really covers. ώΧϐ  So it wasn't that anything was not told or presented, it's 

just that it wasn't contextualised into practice and reality. And I think it probably looks quite 

attractive for people, for example, if you see a table, it says, you'll get ten thousand pounds 

towards your training contribution but that really means ten thousand pounds of their salary, is 

there a shortfall in their salary that you're picking up?έ (Educational supervisor, ID7, Hospital) 

There was also a need to manage the expectations of individuals involved with the programme, 

such as the educational and practice supervisors in terms of their roles and responsibilities (see 

Sections 4.2 and 4.3) and PTPTs in terms of what a cross-sector pharmacy technician is at the 

end of the training. Guidance on training plans needs to allow flexibility in the variation of 

placement combinations. This is to enable a learner-centred approach or personalised learning 

(see Sections 3.2 and 4.2 on how educational supervisors organised the placement structure and 

meetings differently for different learners and Section 4.3 on how practice supervisors would 

identify additional areas the PTPT wanted to cover).  

At the partnership level, educational supervisors told us that partners need to set out clearly which 

organisation is responsible for providing what financial and training support. This educational 

supervisor described the issues they encountered when the partnersô responsibilities were not 

clearly set out at the beginning of the programme: 

ά²e were not expecting to pay the students at all, because we knew that it would take a large 

amount of our training contribution to train them, but we wouldn't see very much of that salary 

support that was provided or the training support that was provided. ώΧϐ !ƴŘ ƻƴŎŜ ǘƘŜȅΩŘ ƘŀŘ 
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approval for two places, they came back to me and said you'll have to contribute to the pay 

because this is going to cost us money. Χ we had to negotiate hard at that point ώΧ]. And I think 

that they [other partners] felt that they were getting funding to do something that they would 

normally have to pay for and didn't quite realise that they would lose somebody for six months 

and that they would obviously have a gap in their rotas et cetera. So, I don't really know the 

ǊŜŀǎƻƴ ǿƘȅ ǘƘŀǘ ǿŀǎƴϥǘ ƪƴƻǿƴ ōȅ ǘƘŜƳΦ ώΧϐ !ƴŘ so, they agreed that they would send the 

student to us. We would receive none of the training support money. We would do it without 

that. Did it without receiving any moneyΣ ǿƘƛŎƘ ǿŀǎΣ ȅƻǳ ƪƴƻǿΣ ǿŜΩǊŜ ƳƻǊŜ ǘƘŀƴ ƘŀǇǇȅ ǘƻ ōŜ 

part of the pilot because it's probably the way that the work's going to happen in the future. So, 

we were happy to contribute our time and our training from our staff to the individuals on that 

basis, in that this is hopefully [audio breaks up 05:32] the future to training people.έ (Educational 

supervisor, ID7, Hospital) 

At the individual placement level, supervisors, especially practice supervisors who were based in 

non-hospital sectors, wanted to be given direction in terms of what they needed to do to support 

PTPTs gaining competencies in their setting. This was due to their lack of experience in training 

PTPTs: 

άI think my biggest concern would be that we need some more direction as to what we actually 

need to do as a practice to support the student technicianΦέ όtǊŀŎǘƛŎŜ ǎǳǇŜǊǾƛǎƻǊΣ L5рΣ Dt 

practice) 

άWe had no framework or competencies that we were shown beforehand. ώΧϐ So, I think it 

would have been quite helpful in finding out what it is particularly that they want us to do. Just 

you know, experiences that they could only get in primary care. And what competencies that 

he or she could only get in primary care, so we could focus on that, and make sure that their 

experience with us is worthwhile for theƳ ŀƴŘ ƳƻǊŜ ƛƴǎƛƎƘǘŦǳƭΦέ όtǊŀŎǘƛŎŜ ǎǳǇŜǊǾƛǎƻǊΣ L5сΣ Dt 

practice) 

There was an awareness of the National Competency Framework for Primary Care Pharmacy 

Technicians published by the Association of Pharmacy Technicians UKc. While this is was written 

for post-qualified pharmacy technicians, it could be used as a tool to guide the development of 

training of PTPTs in primary care; however, this was not widely used: 

 ά²ƘŜƴ L ŦƛǊǎǘ ǎǘŀǊǘŜŘΣ ǘƘŜȅ ŘƛŘƴΩǘ ǊŜŀƭƭȅ ƪƴƻǿ ǿƘŀǘ ƳȅΧǿƘŀǘ L Ŏŀƴ ŘƻΣ ǿƘŀǘ Ƴȅ ŜȄǇŜŎǘŀǘƛƻƴǎ 

were and everything. {ƻ ǘƘŀǘ ǿŀǎ ǉǳƛǘŜ ǘǊƛŎƪȅ ŀǘ ŦƛǊǎǘΣ ōǳǘ ƴƻǿ ǘƘŜǊŜΩǎ ǘƘŜ Dt ŦǊŀƳŜǿƻǊƪ ŦƻǊ 

pharmacy technicians. So, ǿŜΩǾŜ Ƨǳǎǘ ōŜŜƴ ŦƻƭƭƻǿƛƴƎ ǘƘŀǘΦ ώΧϐ  from our college work on like the 

NVQ side of things, a lot of things fitted in with the community and with the hospital placements 

a lot. So, I could, you know, slot those in, but L ǿŀǎƴΩǘ sure on how I could get in some of the GP 

ǿƻǊƪ LΩǾŜ ōŜŜƴ doing and show that I have been there. So yeah, I have managed to, you know, 

hit some points now, from looking at the GP practice framework.έ (PTPT, ID18, Hospital) 

 
c https://www.aptuk.org/static/pdf/edebd257937bd0382bfb946e7e1facbb.pdf  

https://www.aptuk.org/static/pdf/edebd257937bd0382bfb946e7e1facbb.pdf
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Some areas have started developing training for both educational and practice supervisors in 

sectors that do not have previous experience of training PTPTs to ensure the consistency of 

training experiences:  

ά[ƻƻƪƛƴƎ at the supervision as well, so as part of the [name of an area] cross-sector training 

ǇǊƻƎǊŀƳƳŜ ǘƘŀǘ ǿŜΩǾŜ ŘŜǾŜƭƻǇŜŘ ǎƛƴŎŜ ǘƘŜ ǇƛƭƻǘΣ ǿŜΩǊŜ ŀŎǘǳŀƭƭȅ ƘŜƭǇƛƴƎ ǘƻ support training of 

educational supervisors and practice supervisors within the cross-sector placement, so then 

giving them the skills and the educational structure to then obviously have more PTPTs going 

through.έ ό9ŘǳŎŀǘƛƻƴŀƭ ǎǳǇŜǊǾƛǎƻǊΣ L5фΣ IƻǎǇƛǘŀƭύ 

5.2 Improved understanding of transfer of care issues  

Overall, educational and practice supervisors perceived cross-sector placements helped PTPTs 

develop the knowledge and skills to work across different sectors. Most supervisors mentioned 

that cross-sector training produced a more ñwell-rounded pharmacy technicianò with a better 

understanding of how different sectors work: 

άI think it will make them a more well-rounded pharmacy technician, having that understanding 

of different sectors.έ (Practice supervisor, ID12, GP practice) 

 άL ǘƘƛƴƪ ƛǘΩǎ ŀ ƎǊŜŀǘ ƛŘŜŀ ǘƻ ƘŀǾŜ ǘƘƛǎ ǇǊƻǎǇŜŎǘ ƻŦ ǿƻǊƪƛƴƎΣ ƛǘ Ƨǳǎǘ ŀƭƭƻǿǎ ǘƘŜ ǘŜŎƘƴƛŎƛŀƴǎ ǘƻ 

experience different sectors and how they work ώΧ]. It just gives them a broader skillset.έ 

(Practice supervisor, ID10, CCG) 

Similarly, some PTPTs told us how the pilot had helped them be a more óconfident and rounded 

technicianô (PTPT, ID25, Hospital) and óto think outside the boxô (PTPT, ID20, Hospital) as they 

could understand things from different perspectives: 

άHaving the experience of the different sectors helps me going forward to think outside the box, 

as it were, that whatever line of work I go into, being a pharmacy technician, I now have 

ŜȄǇŜǊƛŜƴŎŜ ǿƘŜǊŜ L Ŏŀƴ ǘƘƛƴƪΣ ǿŜƭƭΣ ƘŀƴƎ ƻƴΣ ƭŜǘΩǎ ƭƻƻƪ ŀǘ ǘƘƛǎ ŦǊƻƳ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ǇŜǊǎǇŜŎǘƛǾŜΦ hǊ 

ƭŜǘΩǎ ƭƻƻƪ ŀǘ ǘƘƛǎ ŦǊƻƳ Dt ǇŜǊǎǇŜŎǘƛǾŜΣ ƻǊ ƭŜǘΩǎ ƭƻƻƪ ŀǘ ǘƘƛǎ ŦǊƻƳ ǘƘŜ ƘƻǎǇƛǘŀƭ ǇŜǊǎǇŜŎǘƛǾŜΦ ²Ƙŀǘ 

impact am I going to have as a technician if I go in and make the decisions we make?έ (PTPT, 

ID20, Hospital) 

Most supervisors also told us that PTPTsô understanding of how different sectors work contributed 

to their broader understanding of the whole patient journey: 

άI think it gives them such a big broader understanding of the patient journey, so if you have a 

PTPT ǘƘŀǘ ǿŀǎ Ƨǳǎǘ ōŀǎŜŘ ƛƴ ŀŎǳǘŜΣ ǘƘŜƴ L ŘƻƴΩǘ ǊŜŀƭƭȅ ǘƘƛƴƪ they fully appreciate or understand 

the whole patient journey, you know particularly like looking at the CCG, the PTPTs found that 

incredibly interesting and eye-ƻǇŜƴƛƴƎ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƛŘƴΩǘ ǊŜŀƭƛǎŜ ŀƭƭ ǘƘŀǘ ōŀŎƪƎǊƻǳƴŘ ǿƻǊƪ 

that goes on. And I think having integrated PTPTs will really, really help that, and then improve 

their experience and knowledge and skillset for when they are working in the different areas 

and just have an appreciation of the other areas and maybe how they can kind of help to 

improve the patient journey. I think often when you have pharmacy technicians working in 

ǎŜŎƻƴŘŀǊȅ ŎŀǊŜΣ ǘƘŜȅ ŘƻƴΩǘ Ŧǳƭƭȅ ǘƘƛƴƪ ŀōƻǳǘ ǘƘŜ ǇŀǘƛŜƴǘ ǘƘŜƴ ōŜƛƴƎ ŘƛǎŎƘŀǊƎŜŘ ŀƴŘ ǘƘŜ ƛǎǎǳŜǎ ǘƘŀǘ 
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come with that and how that then gets dealt with by the community pharmacies and by the 

GPs.έ (Educational supervisor, ID9, Hospital) 

Similarly, PTPTs reported that the pilot had improved their understanding of transfer of care issues 

and hence improved the care they delivered to patients:  

άUnderstanding how the whole system works automatically improves patient care, because you 

know how everything is going to work when that patient goes home, or when that patient goes 

to see the GP, or when that patient comes into hospital. So yeah, I think it has improved the 

care that I deliver to patients.έ (PTPT, ID25, Hospital) 

This PTPT described how the pilot had also improved their understanding of different kinds of 

patients and their needs, helping them to think more óholisticallyô:  

άI think it has given me a little more empathy in terms of dealing with people and in terms of 

understanding people, especially when I went to the mental health unit. Χ L ŎƻƴǎƛŘŜǊ ƛǘ ǿƛǘƘ ŀƴ 

ƻǇŜƴ ƳƛƴŘΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ŘƛŦŦŜǊŜƴŎŜǎ ƛƴ ǎƻŎƛŜǘȅΣ ǎƻ ƛǘΩǎ ƎƻƻŘ ŦƻǊ ƳŜΦ !ƴŘ ǿƘŜƴ LΩƳ ŘŜŀƭƛƴƎ 

ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΣ LΩƳ ƴƻǿ ǾŜǊȅ ŎŀǊŜŦǳƭ ōŜŎŀǳǎŜ L ƪƴƻǿ ǇŜƻǇƭŜ ƘŀǾŜ ǳƴŘŜǊƭȅƛƴƎ ƛǎǎǳŜǎΦέ (PTPT, 

ID17, Hospital) 

5.3 Multidisciplinary team working 

All PTPTs mentioned having sufficient opportunities to engage with a wide range of healthcare 

professionals during their placements, which had allowed them to gain a better understanding of 

other healthcare professionalsô work, and thus helped them build confidence to work with other 

healthcare professionals:  

άL ǘƘƛƴƪ ƛǘΩǎ ȅƻǳǊ ǎƪƛƭƭǎ ƻŦ ǘŀƭƪƛƴƎ ǘƻ ŘƛŦŦŜǊŜƴǘ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ŀƴŘ ǿƘŀǘ ǘƻ ŜȄǇŜŎǘ ƻǊ ƴƻǘ ŦŜŜƭƛƴƎ 

intimidated by different people.έ (PTPT, ID16, GP practice) 

άLΩǾŜ ōŜŜƴ ƛƴ ŎƻƴǘŀŎǘ ǿƛǘƘ ƭƻǘǎ ƻŦ ŘƛŦŦŜǊŜƴǘ ƘŜŀƭǘƘŎŀǊŜ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ǘƘǊƻǳƎƘ ŀƭƭ ǎŜŎǘƻǊǎΦΦΦ 

Understanding how they workΣ ŀƴŘ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅΣ ǘƘŜǊŜΩǎ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ƴǳǊǎŜǎΣ 

understanding how they work, and the GP, about the different clinics. And the pharmacists do a 

ƘȅǇŜǊǘŜƴǎƛƻƴ ŎƭƛƴƛŎΣ ǎƻ LΩǾŜ ōŜŜƴ ƎƻƛƴƎ ǘƻ ǘƘŀǘΣ ǎŜŜƛƴƎ Ƙƻǿ ǘƻ ŀǇǇǊƻŀŎƘ ŀ ŎƭƛƴƛŎ ǎŜǘǘƛƴƎ ŀǎ ǿŜƭƭ ŀǎΣ 

ώΧϐ deŀƭƛƴƎ ǿƛǘƘ ŀ ŘƛŀōŜǘŜǎ ƴǳǊǎŜΣ ǎŜŜ Ƙƻǿ ǘƘŜȅ ŀǇǇǊƻŀŎƘ ǘƘŜ ŎƭƛƴƛŎ ǎŜǘǘƛƴƎΣ ŀƴŘ ŜǾŜǊȅǘƘƛƴƎέΦ 

(PTPT, ID18, Hospital) 

Some PTPTs discussed shadowing/observing healthcare assistants, pharmacists, nurses and 

doctors during clinics. They felt that shadowing/observing other healthcare professionals helped 

build their clinical knowledge even if some of the tasks were outside their scope of practice:  

άWƘŜƴ LΩƳ ƻƴ ǘƘŜ ǿŀǊŘǎ L ǎǇŜŀƪ ǘƻ ŀ ƭƻǘ ƻŦ ǘƘŜ ƴǳǊǎŜǎΣ ŀƴŘ ǘƘŜ ŘƻŎǘƻǊǎΣ ŀƴŘ ǘƘŜ ŀŘǾŀƴŎŜ ƴǳǊǎŜ 

prescribers. ώΧϐ .ǳǘ ŀǎ ǘƘŜȅΩǾŜ ǎŜŜƴ ƳŜ ƻǾŜǊ ǘƘŜ ŦŜǿ ƳƻƴǘƘǎΣ ǘƘŜȅ ǎƻǊǘ ƻŦΣ ǎŜŜ Ƙƻǿ ŦŀǊ LΩǾŜ 

progressed and that they can ask me questions, a lot of the time rather that going just to my 

ǇƘŀǊƳŀŎȅ ǎǳǇŜǊǾƛǎƻǊΦ {ƻΣ ǘƘŀǘΩǎ ǉǳƛǘŜ ƴƛŎŜ ǘƘŀǘ ǘƘŜȅ ŦŜŜƭ ƭƛƪŜ LΩǾŜ Ǝƻǘ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ŀǎ ǿŜƭƭ. I 

also, when I was at the GP practice, obviously, pharmacists work with as well, and the doctors 

there I also spent time with the paramedics at that GP practice and went on some home visits 
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with her as well, so that was interesting ǘƻ ǎŜŜ ǘƘŀǘ ǎƛŘŜ ƻŦ ǘƘƛƴƎǎ ŀǎ ǿŜƭƭΦ Χ¸ŜŀƘΣ I feel working 

with the doctors and the pharmacists, I see a much more clinical side of pharmacy which has 

made me think ŀōƻǳǘ ǘƘƛƴƎǎ ƳƻǊŜΦ !ƴŘ ŀƭǘƘƻǳƎƘ L ǿƻƴΩǘ ƴŜŜŘ ŀ ƭƻǘ ƻŦ ƛǘ ŦƻǊ Ƴȅ ŎƻǳǊǎŜ ƛǘΩǎ ōŜŜƴ 

ƴƛŎŜ ǘƻΣ ǎƻǊǘ ƻŦΣ ƘŀǾŜ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ǘƘŜǊŜ ōŜŎŀǳǎŜ ƛǘ ŘŜŦƛƴƛǘŜƭȅΧǿƘŜƴ ȅƻǳΩǊŜ ƭƻƻƪƛƴƎ ŀǘ ǘƘƛƴƎǎ 

as a pharmacy technician you just notice things more, if that makes sense, that ȅƻǳΩǊŜ Ƨǳǎǘ ŀ ōƛǘ 

more of a clinical side of things that I have the knowledge of now.έ (PTPT, ID21, Hospital) 

PTPTs particularly valued being able to contribute to the wider healthcare team and being seen as 

a team member with specific knowledge and skills. Overall, PTPTs enjoyed working with other 

healthcare professionals within a multidisciplinary team: 

άI suppose being seen as sort of an important part of the team, a respected member of the 

team, someone with the knowledge and skills to be able to contribute to a multidisciplinary 

team.έ (PTPT, ID25, Hospital) 

This practice supervisor told us that PTPTsô understanding of how different sectors work, and the 

different ways in which pharmacy professionals work as part of a multidisciplinary team, supported 

PTPTsô learning about the professional responsibility they would have as a registered pharmacy 

technician:  

άIaving that understanding of Χ the different ways in which pharmacy professionals work as part 

of the multidisciplinary team. I think, yes, they will get a better understanding for the level of 

professional responsibility that they have as a registered pharmacy technician.έ (Practice 

supervisor, ID12, GP practice) 

Although both supervisors and PTPTs highly valued multidisciplinary team working, this PTPT 

observed it occurred more commonly in hospitals than other sectors:  

άI've been to a few multidisciplinary meetings and it's quite interesting to see how they all 

interact, and they do really listen to you in a hospital. Whereas in a community no one listens 

to you. A doctor would never talk to a dispenser and ask her advice. It's beneath them, we're just 

shop staff. And so, it's nice to be respected and to feel like you actually have some worth. And it's 

very nice working with other professionals. It changes the dynamic a lot. ...But it's quite nice to 

be involved as a team and to discuss things and learn and share. Whereas I think community 

you're head down, labels on boxes.έ (PTPT, ID22, Hospital) 
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6 Challenges in implementing the PTPT pilot 

The PTPT Integrated Training Pilot facilitated rotational placements in 

different healthcare settings over the two-year training period. This 

section outlines the challenges in the implementation of the pilot.  

6.1 Challenges external to the pilot 

This was the first time that PTPTs and their supervisors worked and learned in many different new 

settings, i.e., training being delivered across different sectors rather than a single sector, with all 

stakeholders finding their way around the programme. This was also the first time this qualification 

was delivered under new GPhC initial education and training standards, so details of the 

programme were being developed during delivery. Participants suggested that college course 

units could be aligned more effectively with the release of evidence units and placements so that 

the application of formal learning in practice/workplace was supported. At the time of conducting 

this evaluation, the release of evidence collection units in the second year had caused PTPTs to 

struggle with evidence collection while experiencing a heavy workload. Most PTPTs felt that there 

was a lack of focus in their first-year placement because, at that time, they did not know what 

evidence to collect: 

ά!ǘ ǘƘŜ ǾŜǊȅ ōŜƎƛnning of the course they had the induction unit on Ecordia. And then as far as 

I'm aware there was nothing until the second year started. And then they released all of itΦ ώΧϐ 

So, L ǊŜŀƭƭȅ ǿƛǎƘ ǘƘŀǘ LϥŘ ƘŀŘ ǎƻƳŜ ƻŦ ǘƘŜ ŜǾƛŘŜƴŎŜΧŀǘ ƭŜŀǎǘ ǎƻƳŜ ƻŦ ǘƘŜ ǊŜŦƭŜŎǘƛǾŜ ŜǾƛŘŜƴŎŜ ǘƻ Řƻ 

first, while I had the time. Because now I've got all the evidence to do and they want it before the 

ŎƻǳǊǎŜ ŦƛƴƛǎƘŜǎΣ L ǘƘƛƴƪΧ So, they've only given us about nine months to do it. Which out of two 

years seems a bit stingy?έ όPTPT, ID22, Hospital) 

To facilitate alignment between formal college learning and its application in practice/workplace, 

participants suggested that communication between the college and educational supervisors could 

be facilitated by Health Education England. This would allow educational and practice supervisors 

to have a better understanding of the college units in terms of the structure and objectives of each 

unit that they could then use to inform PTPTsô learning plans, which has been made available for 

subsequent cohorts.   

In addition to being a new qualification, COVID-19 created additional challenges. Participants we 

talked to mostly described how COVID-19 had affected their placements. In hospitals, PTPTs 

were not able to do ward rounds. This PTPT described that this affected their training in medicine 

reconciliations and medicines management:   

άLǘΩǎ ƘŀŘ ƛǘǎ ƭƛǘǘƭŜ ǳǇǎ ŀƴŘ ŘƻǿƴǎΣ Ƴŀƛƴƭȅ ōŜŎŀǳǎŜ ƻŦ /h±L5Σ ōŜŎŀǳǎŜ ǿŜ ǎǘŀǊǘŜŘ ǘƘŜ ŎƻǳǊǎŜ ƛƴ 

February 2020, and we obviously went into our first lockdown in the March. We were unable to 

attend wards any longer, so that affected my first rotation in hospital because it meant I 

ŎƻǳƭŘƴΩǘ do the medication reconciliation side. And kind of needs must, they were pulled from 
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pillar to post in different areas just because of staffing requirements and staffing needs. So, this 

ǿŀǎ ǘƘŜ ŦƛǊǎǘ ŦƻǳǊ ƳƻƴǘƘǎέΦ όt¢t¢Σ L5ноΣ IƻǎǇƛǘŀƭύ 

ά.ŜŎŀǳǎŜ ƻŦ /h±L5 ǿŜ ŎƻǳƭŘƴΩǘ Řƻ ǘƘŜ ƳŜŘƛŎƛƴŜǎ ƳŀƴŀƎŜƳŜƴǘ Ǌƻǘŀǘƛƻƴ ǿƘŜǊŜ ǿŜ Ǝƻ ǘƻ ǘƘŜ 

ward ώΧϐ  So, all ǘƘŜ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ǘŀƪŜƴ ƻǳǘ ƻŦ ǘƘŜ ǿŀǊŘΦέ όt¢t¢Σ L5мтΣ IƻǎǇƛǘŀƭύ 

Care home placements had to be postponed or deferred and placements at GP practices had to 

be restructured. This affected PTPTsô ability to learn about the processes and procedures taking 

place in these settings:   

άWell, ǿŜ ƘŀŘ ǘƻΧinitially we had to sort of postpone and defer rotations because of the 

pandemic. We were obviously not going into the care homes so that made things very difficult. 

We were working remotely. Therefore, it was a bit worrying because how would a pharmacy, a 

pre-reg technician, understand a care home role without being able to go out and visit the care 

ƘƻƳŜǎΦ .ŜŎŀǳǎŜ ǘƘŀǘΩǎ ǿƘŜǊŜ ȅƻǳ Ǝŀƛƴ ǘƘŜ Ƴƻǎǘ ƪƴƻǿƭŜŘƎŜΣ ƛǎ ōŜƛƴƎ ƻǳǘ ǘƘŜǊŜ ŀƴŘ ǎŜŜƛƴƎ ǿƘŀǘ 

goes on and the processes ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ŀ ŎŀǊŜ ƘƻƳŜ ǎŜǘǘƛƴƎΦέ (Practice supervisor, ID10, 

CCG)  

COVID-19 lockdown affected GP placements more than other sectors, with some pushed to the 

second year and others changing general practice sites. One educational supervisor (Educational 

supervisor, ID8, Hospital) described that ideally, they would want an equal duration for each 

placement, i.e., four months block placement at a hospital, a community pharmacy, and a GP 

practice. However, due to COVID-19, they had to re-structure the placement at GP practice and 

did one big chunk of placement in Year 2 only rather than one placement each year.   

ά¢he challenge of COVID affected our one learner going into GP surgeries for a while. Because GP 

surgeries decided to close the doors and have like their pharmacy teams working from home. So, 

ƻǳǊ ƻƴŜ ǎǘǳŘŜƴǘ ŘƛŘƴΩǘ go to GP surgeries until their second year.έ (Educational supervisor, ID4, 

Hospital)   

άI was supposed to go to a GP surgery initially and then they decided that I coǳƭŘƴΩǘ Ǝƻ ōŜŎŀǳǎŜ ƻŦ 

COVID, because it was literally all lockdown, it was in the first lockdown, but they changed 

ǘƘŜƛǊΧǘƘŜȅ ŘŜŎƛŘŜŘ ǘƘŜȅ ŘƛŘƴΩǘ ǿŀƴǘ ƳŜΣ ŘƛŘƴΩǘ ǿŀƴǘ ǘƻ ǘŀƪŜ ŀ ǎǘǳŘŜƴǘΦ So, while I was having my 

induction day, my assessor was on the phone trying to find someone who would take me.έ (PTPT, 

ID19, Hospital)   

In addition to placement structure, some PTPTs reported that the pandemic limited the amount of 

informal, work-based learning and that this had impacted on their direct contact with patients and 

their confidence: 

ά.ŀǎƛŎŀƭƭȅ Ƨǳǎǘ ώΧϐ ƳŜŜǘƛƴƎ ǇŜƻǇƭŜ ǘƘŀǘ ǿƻǊƪ ŦƻǊ ǘƘŜ ƻǊƎŀƴƛǎŀǘƛƻƴ ŀƴŘ ŦƛƴŘƛƴƎ ƻǳǘ ǿƘŀǘ ǘƘŜȅ Řƻ 

in their day-to-day role, whereas normally the technicians would be going into practice and 

sort of making changes and switches to peopleΩǎ ƳŜŘƛŎƛƴŜǎ based on cost and quality purposes. 

SoΣ L ƘŀǾŜƴΩǘ ǊŜŀƭƭȅ ƘŀŘ ŀƴȅ ǎƻǊǘ ƻŦ ǇǊŀŎǘƛŎŀƭ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ ǘƘŜƳΣ ƛǘΩǎ Ƨǳǎǘ ōŜŜƴ ƳƻǊŜ ƛƴ ǘƘŜ 

ƻŦŦƛŎŜΣ Ƨǳǎǘ ōŜŜƴ ǎƻǊǘ ƻŦ ǿƛǘƘ ǘƘŜ ǘŜŀƳΣ ǿƘƛŎƘ ƛǎ ŀ ƭƛǘǘƭŜ ōƛǘ ƭƛƳƛǘƛƴƎΦέ (PTPT, ID25, Hospital) 
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άLϥƳ ŀ little concerned that I won't be quite as proficient as I'd like to be by the end of itΣ Χ 

There's been so many challenges over the last two years, personal, because of my kids and 

childcare and lockdown and not being able to go out to work sometimes and having to stay home 

with the kids, or the kids being home while I tried to work, that it's just been one huge struggle to 

ǎǘŀȅ ŀŦƭƻŀǘ ǘƘŜ ǿƘƻƭŜ ǿŀȅ ǘƘǊƻǳƎƘΦέ όt¢t¢Σ L5ннΣ IƻǎǇƛǘŀƭύ 

6.2 Infrastructure 

In the Memorandum of Understanding (see Section 3.2), the employing organisation was 

expected to have appropriate infrastructure to support the placement for example, desks, access 

to IT equipment and facilities appropriate for supervision arrangements. However, this expectation 

was not set or clearly communicated to placement organisations. Some PTPTs reported a lack of 

working space in some placements which was noted as affecting their learning experience. This 

was particularly reported as a feature in community pharmacy:  

άAt the community pharmacy it's extremely crowded, but that's standard for community 

pharmacy. I don't have my own place to do my work. There isn't the space to put a piece of 

paper down on a bench. And quite often I must stop what I'm doing and move because they 

need the space. Because I'm supernumerary there's not anywhere for me to go. So, I'll be 

working on a bench and the deliveries will pile up one side of me, the home stuff will pile up the 

other side and I'll just get squeezed into a smaller gap until I leave.έ (PTPT, ID22, Hospital) 

Some PTPTs and practice supervisors reported a lack of working space in general practice. This 

meant that supervisors were not able to observe PTPTs, which some felt hampering their 

development: 

ά! challenge I've had at the practices with the lack of working space ǎƻƳŜǘƛƳŜǎ ώΧϐ L ǿƻǳƭŘ ƭƛƪŜ 

to have the PTPT in with me in the same room [inaudible 03:41] answer supervisor's calls and 

stuff and its patient contact but we've not been able to do sometimes, so a lot of the times I'm 

having to work remotely and that has hampered his own development. Unfortunately, there's 

no way around that, even today we've not had enough room so I can't work with him on the 

same site. And that's the only barrier or issue I've faced.έ (Practice supervisor, ID13, GP practice) 

A few PTPTs mentioned issues with access to a laptop for PTPTs to use while they were at the 

placement site, with some providing PTPTs with a laptop but not others:  

άI think that they should be supplied with like laptops and things, because obviously, not 

everybody has access. But yeah, I think that would help, so yoǳΩǊŜ ƴƻǘ ǳǎƛƴƎ ȅƻǳǊ ƻǿƴΦ ώΧϐ Mental 

health has ǎǳǇǇƭƛŜŘ ƳŜ ǿƛǘƘ ŀ ƭŀǇǘƻǇ ǿƘƛƭŜ LΩƳ ƘŜǊŜΦ .ǳǘ ώname of a hospitalϐ ǘƘŜȅ ƘŀǾŜƴΩǘΦέ 

(PTPT, ID16, GP practice) 

6.3 Consistency of supervision 

The programme required commitment from both educational and practice supervisors in terms of 

providing dedicated time to supervise and support PTPTs. PTPTs with good access to their 

practice supervisors reported positive placement experiences, which helped their learning. These 
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PTPTs also valued having access to supervision from other staff members when their practice 

supervisors were unavailable: 

άSo, ǿƛǘƘΧin my community, the pharmacist helps my learning. I ask, you know, any questions, 

and he supports my NVQ side of things, helping me gather evidence and doing observations. And 

the same with the GP practice, I have a pharmacist there, who I can go to, for support and 

help.έ (PTPT, ID18, Hospital) 

ά̧ ŜŀƘΣ ǎƻ ǎƘŜΩǎ [practice supervisor] ŀ ǇƘŀǊƳŀŎƛǎǘ ǿƘƻ L ǿƻǊƪ ǿƛǘƘ ƛƴ ǘƘŜ DtΣ LΩƳ ǿƛǘƘ ƘŜǊ ŜǾŜǊȅ 

day that I am in the GP practice. ¢ƘŜǊŜΩǎ ŀƭǎƻ ŀƴƻǘƘŜǊ ǇƘŀǊƳŀŎƛǎǘ ǘƘŀǘ L Ŏŀƴ Ǝƻ ǘƻ ƛŦ ǎƘŜΩǎ ƴƻǘ 

there. ώΧϐ And she is very much for pushing people, getting the best out of what we can, and she 

will push in the right directions to offer help and support. And that also crosses over to the care 

home arm for the integrated medicines optimisation service. And I also have a technician there 

who mentors me there and I meet with her weekly as well. She goes through anything that is 

ƻǳǘǎǘŀƴŘƛƴƎ ǘƘŀǘ L ƴŜŜŘ ǘƻ ŘƻΣ ƛŦ L ƘŀǾŜƴΩǘ ŘƻƴŜ ƻǊ ŀƴȅǘƘƛƴƎΦ So, ǘƘŜǊŜΩǎ ŀƭǿŀȅǎ ǎƻƳŜōƻŘȅ ǘƘŜǊŜ 

ǎƻ LΩƳ ƴŜǾŜǊ ƭŜŦǘ ƻƴ Ƴȅ ƻǿƴΦ There have been a couple of possible days here and there due to 

unforeseen circumstances that the person ǿƘƻ ƳŀƴŀƎŜǎ ƳŜ ŀƴŘ ǘƘŜ ǎŜŎǘƛƻƴ ƘŀǎƴΩǘ ōŜŜƴ ǘƘŜǊŜΦ 

.ǳǘ ǘƘŀǘ ŘƻŜǎƴΩǘ ƳŜŀƴ ǘƘŀǘ L ŎŀƴΩǘ ŀǇǇǊƻŀŎƘ ŀƴȅ ƻǘƘŜǊ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦ ƛƴ ǘƘŜ ŀǊŜŀΣ ǘƘŜȅΩǊŜ ŀƭƭ 

very helpful.έ (PTPT, ID23, Hospital) 

Some PTPTs reported that practice supervisors did not always have the time to support them in 

their learning:  

άI have been on a couple of placements where LΩǾŜ ōŜŜƴ ǘƻƭŘ ǘƘŜȅ ŘƻƴΩǘ ǊŜŀƭƭȅ ǿŀƴǘ ŀ student, 

ōǳǘ ǘƘŜȅΩǾŜ Ǝƻǘ ǘƻ ƘŀǾŜ ƻƴŜΣ ǎƻ L Ƨǳǎǘ ǘǊȅ ŀƴŘ ōŜ ǉǳƛŜǘ ǘƘƻǎŜ ŘŀȅǎΣ Řƻ ŀǎ LΩƳ ǘƻƭŘΦ ¸ŜŀƘΣ ǘƘŀǘΩǎ 

difficult.έ (PTPT, ID19, Hospital) 

άMy community placement moved me to a different pharmacy within their chain without telling 

my educational supervisor. And she wasn't very pleased about that because I think they just saw 

free staff to be honest. I think they view us as free labour. And they don't recognise the work 

involved. L Řƻƴϥǘ ǘƘƛƴƪ ǘƘŜȅ ǊŜŀƭƭȅ ǊŜŀƭƛǎŜŘ ǿƘŀǘ ǿŀǎ ƛƴǾƻƭǾŜŘ ƛƴ ǘŀƪƛƴƎ ǳǎ ƻƴΦ ώΧϐ  .ǳǘ ǎƘŜϥǎ 

ƻōǾƛƻǳǎƭȅ ƘŀŘ ŜƴƻǳƎƘ ǘƻ Řƻ ƘŜǊǎŜƭŦ ŀƴŘ ǘƘŜƴ ǎƘŜϥǎ ǘƻƭŘ ǎƘŜϥǎ Ǝƻǘ ǘƘƛǎ ǎǘǳŘŜƴǘΧǎƘŜ ǿŀǎ Ƨǳǎǘ ǘƻƭŘΦ 

So, it's been a bit difficult, and I have felt like a bit of a nuisance, because obviously it doesn't 

benefit them at all to train me.έ (PTPT, ID22, Hospital) 

When supervisors were not available, this was viewed as hampering PTPTsô progress, for 

example, in terms of the lack of placement review and competencies not being signed off on 

time: 

άL ǘƘƛƴƪ ŀŦǘŜǊ ŜŀŎƘ ǇƭŀŎŜƳŜƴǘΣ ǿŜΩǊŜ ǎǳǇǇƻǎŜŘ ǘƻ ƘŀǾŜΧŀƴ ŜƴŘ ƻŦ Ǌƻǘŀǘƛƻƴ ǊŜǇƻǊǘΦ ώΧϐ ōǳǘ ƴƻ 

one has done any of those. ώΧϐ  .ŜŎŀǳǎŜ LΩǾŜ ƻƴƭȅ Ǝƻǘ ŀ ŦŜǿ ǿŜŜƪǎ ƭŜŦǘΣ ŀƴŘ ǘƘŜƴ LΩƳ ƎƻƴŜ ŀƎŀƛƴΦ 

!ƴŘ ǘƘŜȅ Ƨǳǎǘ ƪŜŜǇ ǎŀȅƛƴƎΣ ƻƘΣ ȅŜŀƘΣ ǿŜΩƭƭ Řƻ ƛǘ ŀƴƻǘƘŜǊ ǘƛƳŜΣ ǿŜΩǊŜ ǘƻƻ ōǳǎȅΦ So, ǿŜ ƘŀǾŜƴΩǘ ƘŀŘ 

any meetings. When I first got here, we did have two meetings, but since then, in the past how 

Ƴŀƴȅ ƳƻƴǘƘǎΣ ǿŜ ƘŀǾŜƴΩǘ ƘŀŘ ŀƴȅΦέ (PTPT, ID16, GP practice) 
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άLΩǾŜ Ǝƻǘ ǉǳƛǘŜ ŀ ƭƻǘ ƻŦ ǿƻǊƪ ŜǾƛŘŜƴŎŜ ǘƘŀǘ ƴŜŜŘǎ ǎƛƎƴƛƴƎ ƻŦŦ ōȅ Ƴȅ ŜȄǇŜǊǘ ǿƛǘƴŜǎǎŜǎΣ ǎƻ now I 

ƴŜŜŘ ǘƘŜƳ ǘƻ Řƻ ǘƘŀǘΣ ǘƘŜȅΩǊŜ ǎƻǊǘ ƻŦ ŦŀƭƭƛƴƎ Řƻǿƴ ŀ ōƛǘ ǘƘŜǊŜΦ ώΧϐ getting signed off is the 

hardest bit, that seems to be harder to get that done.έ (PTPT, ID19, Hospital) 

άBut in regard to like evidence and everything, ǎƘŜ ώǇǊŀŎǘƛŎŜ ǎǳǇŜǊǾƛǎƻǊϐ ƘŀǎƴΩǘ ǎƛƎƴŜŘ ŀƴȅǘƘƛƴƎ 

off, ƻǊ ŘƻƴŜ ŀƴȅǘƘƛƴƎ ǘƘŀǘ ǿŜΩǊŜ ǎǳǇǇƻǎŜŘ ǘƻ ŘƻΦέ (PTPT, ID16, GP practice) 
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7 Supervision model: T1 survey findings 

This section presents findings from the survey to describe how 

supervision was delivered in practice within the PTPT Integrated Training 

Pilot.  

7.1 Training and educational supervisor details 

A total of 33 surveys were returned (of 35 PTPTs). The employing organisation sector for most 

respondents were NHS hospital trusts (n=25). Most respondents worked full time (n=31) and their 

educational supervisors were pharmacy technicians (n=28). Just over half of the respondents had 

more than one educational supervisor (Table 2). 

 

Table 2: Training and educational supervisor details for respondents 

Training and educational supervisor details N (%) 

Employing organisation Sector    

NHS Trust (hospital) 25 (76) 

Community pharmacy 3 (9) 

General practice 3 (9) 

Primary Care Network 1 (3) 

Others 1 (3) 

Number of work hours per week   

29 2 (6) 

35 3 (9) 

37.5 26 (79) 

40 2 (6) 

Profession of educational supervisor   

Pharmacist 5 (15) 

Pharmacy technician 28 (85) 

  

 

7.2 Cross-sector placement details 

Most respondents (n=25) had undertaken a secondary care placement. The duration of each 

placement commonly ranged between 12-23 and 24-35 weeks. Respondents were assigned a 

named practice supervisor for most of their placements (n=29). In most placements, the practice 

supervisor were pharmacy technicians (n=26) (  
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Table 3). 
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Table 3: Cross-sector placement details for respondents 

Cross-sector Placement details* N (%) ** 

Setting of placement   

Secondary carea 25 (76) 

Community pharmacy 18 (55) 

Otherb 23 (70) 

Duration of placement (weeks)   

< 12 5 (15) 

12 ï 23 13 (39) 

24 ï 35 14 (42) 

Ó 36 5 (15) 

Assigned a named practice supervisor for placement   

Yes 29 (88) 

No 3 (9) 

Donôt know 4 (12) 

Educational supervisor same as practice supervisor for placement   

Yes 16 (49) 

No 29 (88) 

Profession of practice supervisor in placement   

Pharmacist 21 (64) 

Pharmacy technician 26 (79) 

 

* Placement details had missing data.  Setting of placement includes base placement 

** Total response percentages exceed 100% as answer choices for placements 1, 2, 3 are combined 

a = NHS Acute Trust + Hospital + NHS community health trust + NHS community mental health 

b = General practice/PCN + care homes + CCG 

 

7.3 Supervision measures 

The mean supervisory relationship questionnaire (SRQ) score was derived by calculating the 

average score for SRQ items (see Section 0). For educational and placement supervision, the 

mean SRQ score was 360.1 (SD 56.4) (  
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Table 4) and 333.4 (SD 81.8) (Table 5), respectively. Scores for placement supervision ranged 

from 81- 434 indicating that respondents experienced negative supervision experiences as well as 

positive ones (possible range 62 - 434). The range for the mean SRQ score was considerably 

wider for placement supervision compared to educational supervision. For both educational and 

practice supervision measures, mean scores were highest for the ñrole modelò subscale and 

lowest for ñstructureò subscale. Respondents' answers for each individual SRQ item are provided 

in Appendix.   

 

  



PTPT Integrated Training Pilot: Evaluation 

 

 

42 
 

Table 4: Scores on Educational Supervision measures 

Educational Supervision 

measures 

N (missing) Mean SD Range 

Total score 31 (2) 360.1 56.4 208 - 431 

Safe base  31 (2) 5.7 1.1 2.5 - 7.0 

Structure 31 (2) 5.6 1.1 2.1 - 7.0 

Commitment 31 (2) 5.8 1.1 2.4 - 7.0 

Reflective Education 31 (2) 5.6 1.1 2.7 - 7.0 

Role Model 31 (2) 6.3 0.7 4.2 - 7.0 

Formative feedback 31 (2) 5.8 1.1 2.2 - 7.0 

*For positive statements: 1 (strongly disagree) ï 7 (strongly agree) 

**For negative statements: 1 (strongly agree) ï 7 (strongly disagree) 

***Total score (minimum 62 ï 434 maximum) 

Table 5: Scores on Placement Supervision measures  

Placement Supervision 

measures 

N (missing) Mean SD Range 

Total score 31 (2) 333.4 81.8 81 ς 434 

Safe base 31 (2) 5.7 0.9 3.3 ς 7.0 

Structure 30 (3) 5.2 1.0 3.4 ς 7.0 

Commitment 29 (4) 5.6 0.9 3.3 ς 6.9 

Reflective Education 29 (4) 5.7 0.9 3.5 ς 7.0 

Role Model 29 (4) 6.3 0.6 4.4 ς 7.0 

Formative feedback 29 (4) 5.6 0.9 3.1 ς 7.0 

*For positive statements: 1 (strongly disagree) ï 7 (strongly agree) 

**For negative statements: 1 (strongly agree) ï 7 (strongly disagree) 

***Total score (minimum 62 ï 434 maximum) 

7.4 Comments section 

Fourteen PTPTs provided written comments in response to the question asking about the 

experience in the workplace during training which was analysed thematically.   
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Table 6, starting on the next page, presents and summarises these comments under themes. 
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Table 6: Themes derived from survey comments 

Themes Supporting quotations 

Experiencing and 

understanding how different 

healthcare sectors are 

interlinked 

  

ñIt has been very beneficial to see how all the different areas of 

pharmacy interlink with each other to provide a collaborative 

pharmacy service. I would add that some of the placements did 

occasionally lack understanding of what the course fully entailed 

e.g., study time and training session etc meaning PTPTs could 

sometimes be used as an extra pair of hands which as a result 

has meant some training needs have not been completely metò. 

(PTPT 6) 

  

ñI have really enjoyed experiencing so many different sector[s] 

to pharmacy. It has really allowed me to understand more 

deeply the connection between them all. Learning one sector 

has helped me work more effectively in anotherò. (PTPT 10) 

  

Support received by 

supervisors and placement 

site 

ñI feel like I have received a great amount of support from my 

supervisors during my rotations and have been able to reach 

out when neededò. (PTPT 5) 

  

ñThey are all good people who support me in different ways to 

ensure l finish my course successfullyò. (PTPT 11) 

  

ñWorkplace has been great in all areas, everyone very 

supportive and helpful. however massive difficulty getting 

witness statements.  No one wants to put in that work, too 

specific, long winded and they don't have timeò. (PTPT 13) 

  

Need for additional study 

time 

ñStudy time not given at all placements. Communication 

between college tutors/Ecordia based tutors was poor as we 

weren't told of some changes etcò. (PTPT 2) 

  

ñStudy time wasnôt given at first but then after then after the 

second placement giving me 4 hours each week it was realised 

that I should have extra study timeò (PTPT 3) 

  

ñWhen on placements it can be difficult to get additional study 

timeò. (PTPT 9) 
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Themes Supporting quotations 

Placement site lack of 

experience and knowledge of 

PTPT training 

  

ñI have had extensive negative experiences with placements 

utilizing the pilot scheme for "free labour". (PTPT 7) 

  

ñA lot of the time the team I went to had no experience and 

knowledge of what they should be doing with me. They did not 

know what evidence from Ecordia we could do with them. They 

did not know how ecordia works.  There were times I was sent 

to clinics, and they were not expecting me (during the 

lockdown). I was told to sit there and do my own work.  I think 

each placement should have knowledge of our course and what 

is expected from them. What kind of evidence can be completed 

with them? The supervisors should have enough knowledge to 

help us. They shouldn't be asking us for help and guidanceò. 

(PTPT 8) 

  

ñIn my first and second placements my answers seem to 

suggest disinterest from my clinical supervisors, but this is due 

more to circumstance during the pandemic making supervision 

challengingé I believe the owner did not fully understand the 

support I would require before signing up to be a host pharmacy 

and this put pressure on the staff. there were also many 

changes to the pharmacist manager during my placement which 

delayed evidence collection, particularly during self-checks and 

act checks logs.  My placements did not run in blocks as the 

questionnaire suggests, but rather I was placed in necessary 

settings at times that suited the evidence that needed to be 

collected so I would sometimes leave and return a placement to 

accommodate this. (PTPT 14) 
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8 Career intentions and preparedness to practise as a 

pharmacy technician: T2 survey findings 

This section presents findings from a survey conducted at the end of the 

pilot to explore pre-registration trainee pharmacy technicians (PTPTs) 

career intentions and preparedness to practise as a pharmacy technician 

following completion of the PTPT training programme.   

 

8.1 Participant training details and previous work experience  

Seventy-nine surveys were issued to the single sector (n=44) and cross-sector PTPTs (n=35) on 

PTPT training programmes. Of these, 39 single sector and 31 cross-sector PTPTs responded to in 

the survey.  

 

During pre-registration training, most single (n=38, 97%) and cross-sector PTPTs were employed 

by NHS hospital trust settings (n=22, 71%). All single sector (n=39, 100%) and most cross-sector 

PTPTs (n=28, 91%) worked in NHS hospital trust settings. Most single sector (n=31, 80%) and 

cross-sector PTPTs (n=26, 84%) had the experience of working in pharmacy before starting the 

training programme. Before starting the training programme, single sector, and cross-sector 

PTPTsô experiences of working in pharmacy were mainly from NHS trusts, community 

pharmacies, or a combination of primary and secondary care. The amount of time single sector 

and cross-sector PTPTs worked in other settings before starting the training programme varied 

from less than a year to more than five years (  
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Table 7).  
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Table 7. Training details and previous work experience for single sector PTPTs (n=39) and cross-sector 

PTPTs (n=31)  

  Single 

sector  

N (%)  

Cross-

sector  

N (%)  

Employing organisation      

NHS Trust (hospital)  38 (97)  22 (71)  

Community pharmacy  0 (0)  2 (7)  

General practice  0 (0)  3 (10)  

Primary Care Network  0 (0)  1 (3)  

NHS Community Health Trust  0 (0)  3 (10)  

Mental Health NHS trust  1 (3)  0 (0)  

Settings trained in during pre-registration training*      

NHS Trust (hospital)  39 (100)  28 (91)  

Community pharmacy  2 (5)  19 (61)  

Community Mental Health Trust  9 (23)  10 (32)  

General practice  2 (5)  15 (48)  

Primary Care Network  4 (10)  12 (39)  

NHS Community Health Trust  6 (15)  6 (19)  

Clinical commissioning group  3 (8)  5 (16)  

Care home  1 (3)  5 (16)  

Experience of working in pharmacy before starting 

the training programme  

    

Yes  31 (80)  26 (84)  

No  8 (21)  5 (16)  

Other settings worked in before starting the training 

programme **  

    

NHS trust (hospital)  10 (35)  10 (42)  

Community pharmacy  11 (38)  5 (21)  

Primary care + Secondary care  6 (21)  8 (33)  

Other  2 (7)  1 (4)  

Time spent working in other settings before starting 

the training programme**  

    

Up to 1 year  5 (19)  4 (17)  

2-4 years  14 (52)  11 (48)  

5+ years  8 (30)  8 (35)  

* Respondents were asked to tick all that apply  



PTPT Integrated Training Pilot: Evaluation 

 

 

49 
 

**Items had missing data: single sector PTPTs (n=10-12), cross sector PTPTs (n=7-8)  

 

8.2 Career intentions   

Most single sector (n=23,59%) and cross-sector PTPTs (n=23,79%) did not have a preference for 

working in a particular setting before starting their training programme. All but one PTPT intended 

to register with General Pharmaceutical Council as a pharmacy technician. έFollowing 

completion of their PTPT training programme, most single-sector PTPTs preferred to work in NHS 

hospital trusts (n=32,84%). In contrast, less than half of the cross-sector PTPTs (n=14, 47%) 

preferred to work in NHS hospital trusts following completing of their PTPT training programme. 

Preferences for the remaining cross-sector varied Table 88έ  

  

Table 8: Career intentions for single sector PTPTs (n=39) and cross-sector PTPTs (n=31)  

Career intentions*  Single 

sector  

N (%)  

Cross-

sector  

N (%)  

Preference for working in a particular setting before 

starting programme  

    

Yes  16 (41)  6 (21)  

No  23 (59)  23 (79)  

Intention to register with General Pharmaceutical 

Council as a pharmacy technician  

    

Yes  38 (97)  30 (100)  

No  1 (3)  0 (0)  

Preferred setting to work once registered as a 

pharmacy technician  

    

NHS Trust (hospital)  32 (84)  14 (47)  

Primary Care Network  4 (11)  4 (13)  

General practice  0 (0)  4 (13)  

Cross-sector  0 (0)  4 (13)  

Community Mental Health Trust  2 (5)  0 (0)  

Donôt know  0 (0)  2 (7)  

Community pharmacy  0 (0)  1 (3)  

NHS Community Health Trust  0 (0)  1 (3)  

*Items had missing data: single sector PTPTs (n= 1), cross sector PTPTs (n =1-2)  
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8.3 Preparedness to work  

Except for one cross-sector PTPT, all single and cross-sector PTPTs agreed/strongly agreed that 

they felt prepared to work in NHS hospital trusts. Cross-sector PTPTs felt significantly more 

prepared than single-sector PTPTs to work in all other sectors (Table 9 and Table 10). These 

findings were statistically significant for cross-sector, GP, PCN and NHS Community health trusts 

(Table 11).   

Table 9. Preparedness to work in different settings for single sector PTPTs (n=39)  

Preparedness to work in the 

following settings  

Strongly 

agree (%)  

Agree 

(%)  

Neither 

agree nor 

disagree 

(%)  

Disagree  

  

(%)  

Strongly 

disagree  

(%)  

NHS Trust (hospital)*  26 (68)  12 (32)  0 (0)  0 (0)  0 (0)  

Community pharmacy*  4 (11)  18 (47)  6 (16)  7 (18)  3 (8)  

Cross-sector  2 (5)  10 (26)  14 (36)  10 (26)  3 (8)  

General practice  3 (8)  9 (23)  12 (31)  12 (36)  3 (8)  

Primary Care Network  2 (5)  7 (18)  12 (31)  14 (36)  4 (10)  

NHS Community Health Trust  2 (5)  15 (39)  8 (21)  12 (31)  2 (5)  

Community Mental Health Trust  2 (5)  8 (21)  12 (31)  12 (31)  5 (13)  

Care home  0 (0)  6 (15)  12 (31)  14 (36)  7 (18)  

Clinical Commissioning Group  1 (3)  6 (15)  9 (23)  17 (44)  6 (15)  

            

*Missing data (n=1)  

  

Table 10. Preparedness to work in different settings for cross-sector PTPTs (n=31)  

Preparedness to work in the 

following settings*  

Strongly 

agree (%)  

Agree 

(%)  

Neither 

agree nor 

disagree 

(%)  

Disagree  

  

(%)  

Strongly 

disagree  

(%)  

NHS Trust (hospital)  17 (59)  11 (38)  1 (3)  0 (0)  0 (0)  

Community pharmacy  13 (46)  10 (36)  4 (14)  0 (0)  1 (4)  

Cross-sector  12 (41)  14 (48)  2 (7)  1 (3)  0 (0)  

General practice  10 (37)  9 (33)  6 (22)  1 (4)  1 (4)  

NHS Community Health Trust  9 (29)  11 (36)  6 (21)  1 (3)  2 (7)  

Primary Care Network  7 (25)  11 (39)  7 (25)  2 (7)  1 (4)  

Community Mental Health Trust  6 (21)  9 (31)  5 (17)  5 (17)  4 (14)  

Care home  3 (11)  6 (21)  10 (36)  5 (18)  4 (14)  
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Clinical Commissioning Group  2 (7)  6 (21)  13 (46)  3 (11)  4 (14)  

            

*Missing data: all items had missing data (n= 2-4)  

 

 

Table 11. Comparing cross-sector and single sector PTPTsô preparedness to practise in different sectors  

Preparedness  to work in 

sector  

Respondent characteristics n   ɢ2  (p value)  

  

Cross-sector  Single sector PTPTs  Cross-sector PTPTs    

Prepared  12  26  23.5 (0.00)   

Unprepared  13  1    

Neither  14  2    

NHS Community Health 

Trust  

Single sector PTPTs  Cross-sector PTPTs    

Prepared  17  20  6.3 (0.04)   

Unprepared  14  3    

Neither  8  6    

Community Mental Health 

NHS Trust  

Single sector PTPTs  Cross-sector PTPTs    

Prepared  10  15    

Unprepared  17  9  NS  

Neither  12  5    

General Practice  Single sector PTPTs  Cross-sector PTPTs    

Prepared  12  19  11.7 (0.03)  

Unprepared  15  2    

Neither  12  6    

Primary Care Network  Single sector PTPTs  Cross-sector PTPTs    

Prepared  9  18  13.6 (0.01)  

Unprepared  18  3    

Neither  12  7    

Care home  Single sector PTPTs  Cross-sector PTPTs    

Prepared  21  9  NS  

Unprepared  6  9    

Neither  12  10    

Clinical Commissioning 

Group  

Single sector PTPTs  Cross-sector PTPTs    

Prepared  7  8    

Unprepared  23  7  NS  

Neither  9  13    

*NHS trust hospital and community pharmacy not included as 2 cells (33% 50%) have expected cell count less than 5.   

  

Agreed/strongly agreed with statements Ґ άǇǊŜǇŀǊŜŘέ  

Neither agree nor disagree = άƴŜƛǘƘŜǊέ  

5ƛǎŀƎǊŜŜκǎǘǊƻƴƎƭȅ ŘƛǎŀƎǊŜŜҐ άǳƴǇǊŜǇŀǊŜŘέ  
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9 Discussion 

This section summarises the findings from this evaluation and discusses 

these findings in relation to past evaluations of similar initiatives. 

Pre-registration training Pharmacy Technician (PTPT) integrated training programme was a 

national pilot which ran for two years, from February 2020 to February 2022. The pilot was funded 

by the Pharmacy Integration Fund (PhIF), a national programme to support the development of 

pharmacy professionals through a partnership arrangement between Health Education England 

(HEE) and NHS England and NHS Improvement (NHSE/I). The pilot aimed to support future 

pharmacy technician workforce needs in new and expanding roles through structured training 

models that meet the General Pharmaceutical Council (GPhC) 2017 standards for the Initial 

Education and Training (IET) of pharmacy technicians.7   

The aim of this evaluation was to understand PTPTsô experiences of the training programme and 

their learning, addressing the question of impact and added value through the perspectives of 

PTPTs and supervisors. We utilised a mixed-methods approach, using qualitative interviews, 

quantitative surveys, and documentary analysis.  

It is important to note that COVID-19 affected the overall delivery and experience of the pilot, 

particularly through the lockdowns in 2020. The pandemic had a significant impact on the PTPTsô 

day to day work and training in all sectors, due to staff shortages caused by sickness and 

redeployment or changes to working practices in lockdown. Employers were unable to support or 

supervise the PTPTs as they had previously; training had to be limited to ensure the safety of the 

PTPTs. Interview participants mostly described the impact of COVID-19 on placements. PTPTs 

could not observe procedures and processes in practice and had less direct contact with patients. 

COVID-19 affected placements at general practice and care home more than other sectors, with 

some placements in general practice being delayed to the second year or placements having to be 

moved to another general practice site.  

In addition to COVID-19, the integrated training programme was developed under new GPhC IET 

standards that combine both the competency and knowledge-based within one 

qualification/course.7 Pharmacy technicians have always been trained under an apprenticeship-

type model where most of the learning occurs on the job. However, previously PTPTs had to 

complete two separate qualifications. Being a new qualification meant that all involved were 

navigating their way through the programme. There were some challenges faced, such as the 

misalignment of the release of evidence units and placements so that the application of formal 

learning in practice/workplace was not always possible.  

Despite the external challenges identified above, the evaluation shows that the pilot did achieve 

most of its intended benefits. The qualitative interviews showed that PTPTs reported having an 

improved understanding of how different sectors work and increased confidence in carrying out 

different tasks in different sectors. PTPTs also reported having an improved understanding of 

transfer of care issues and the whole patient journey. PTPTs described having good opportunities 
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to engage with a wide range of healthcare professionals and work as part of a multidisciplinary 

team, which they highly valued. The survey conducted at the end of the pilot, comparing cross-

sector with single sector PTPTs supported these qualitative findings. While most single-sector 

PTPTs preferred to work in NHS hospital trusts (n=32,84%) following completion of training, fewer 

than half of the cross-sector PTPTs (n=14, 47%) preferred to work in NHS hospital trusts; 

preferences for the remaining cross-sector PTPTs varied. More importantly, cross-sector PTPTs 

felt significantly more prepared than single-sector PTPTs to work across different sectors.  

Supervision was an important aspect of the programme. PTPTs with good access to their practice 

supervisors reported positive placement experiences, which helped their learning. However, some 

PTPTs reported that practice supervisors did not always have the time to support them, which was 

viewed as hampering their progress, such as the lack of placement review and competencies not 

being signed off on time. This finding was further supported by the survey finding, which suggests 

that PTPTs had negative and positive supervision experiences. Although COVID-19 compounded 

some of these, much variation was due to how supervision was delivered in practice (see Section 

6.3).  The supervisor's knowledge, skills, and experience were found to be the most positive 

aspect of supervision. The structure and frequency of supervision sessions within a placement 

were the least positive aspects of supervision. Other factors that were important for creating an 

effective learning environment included conducive workspace, resources, time, regular feedback, 

and the creation of learning opportunities for the PTPTs.  

 

The inconsistency of supervision experiences could be attributed to a lack of understanding of 

what pharmacy technicians are and what they can do. Pharmacy technician roles and PTPTs are 

new in some sectors. This was further complicated by previous differences in the training 

depending on the sector, these being in either hospitals or community pharmacies.11,12 There was 

also a lack of clarity in terms of the overall programme expectations and the roles of Health 

Education England, the partnerships, the employing organisation, educational supervisors, 

practice supervisors and the PTPTs.  

Findings from this evaluation resonate with some of those reported in an evaluation of the PhIF 

funded pre-registration pharmacists in general practice programme3, specifically in the development 

of a well-rounded pharmacy workforce that can work with multidisciplinary teams across different 

sectors. As in the pre-registration pharmacist in general practice evaluation, where pre-registration 

trainees based in hospital or community pharmacy spent some of their training on general practice 

placements, the importance of supervisors supporting PTPTs throughout the training and during the 

transition to different healthcare settings was recognised in this evaluation. Both evaluations also 

highlight the need to have staff from the same profession (in this evaluation, this is a pharmacy 

technician) as ñrole modelsò who have a good understanding of PTPTsô capabilities in the 

placement. This was particularly important in some of the newer settings where there was no to little 

understanding of what pharmacy technicians are or can do. The employing organisation and their 

partners need to put in place a contingency plan for when a supervisor leaves the organisation or 

one of the partner sites drops out.  
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10 Recommendations 

The PTPT Integrated Training Pilot has achieved most of its intended 

benefits. However, the pilot was not without challenges, including 

dealing with the impact of national lockdowns due to Covid-19 and 

delivering a new qualification under new GPhC IET standards. The 

recommendations in this section focus on the cross-sector pilot and are 

intended to help shape implementation at scale.   

¶ In ensuring that the PTPT integrated training model can be implemented at scale, there 

needs to be a clear understanding of what the programme should deliver. The 

intention of the programme is to create a pharmacy technician workforce that is ready to 

work in different sectors rather than being employed as a ócross-sector pharmacy 

technicianô.  

¶ Expectations need to be effectively managed for organisations and individuals 

involved with the programme. 

o At the national level, PTPT programme objectives need to be clearly set out to help 

structure learning plans whilst allowing for flexibility to accommodate for PTPTsô 

learning needs and variation of placement combinations that suit the needs of 

different sectors and partnership arrangements.  

o At the organisational level, expectations need to be set and managed more 

effectively in terms of what HEE funding covers, what support is provided by HEE, 

the education provider(s) and the employing organisations, and what training 

commitments are expected from the employing organisations and its placement 

partners.   

o There needs to be clarity in terms of the role of pharmacy technicians (which PTPTs 

are training to become), what PTPTsô level of knowledge and competence should be 

at various stages of the programme, and what PTPTs are expected to achieve 

upon completion of the programme. Specific clarity on what should be covered in 

each type of setting will be important. This will facilitate educational supervisors to 

plan the overall learning and practice supervisors to have more guidance and 

direction in terms of how to support PTPTs in their placement.  

o PTPTs need to be given a clear set of objectives in terms of what they are 

expected to achieve from the whole programme and in each placement/setting.  

¶ There needs to be clarity around roles.  
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o At the partnership level, the employing organisation and placement organisations 

need to clearly set their roles and responsibilities to ensure that each partner is clear 

about their contribution to the programme, in terms of financial contribution, 

supervisorsô time commitment and workspace requirements with an overarching 

framework or guidance set by HEE. The employing organisation needs to take 

overall responsibility (and this needs to be clear to them) and then set these 

expectations and oversee/monitor them. Each partner needs to be clear about what 

is expected of them, and what their responsibilities are to meet these expectations. 

Some of these, e.g., supervision, time, feedback, supervisorsô knowledge, and skills, 

need to be the same for the employing organisation and placement sites.  

o At the individual placement level, the role of educational supervisors is to manage, 

plan and oversee the two-year programme, and the role of practice supervisors is to 

oversee PTPTsô day-to-day work whilst on placement.  

o Educational supervisors have a responsibility to a PTPT and need to communicate 

regularly with the PTPT, even when they are on placement. Educational supervisors 

also need to ensure regular communication with practice supervisors as this is an 

important facilitator for the overall achievement of PTPTsô learning outcomes. 

¶ Supervision is fundamental to a positive learning experience. Supervision requires a 

significant time commitment by both educational and practice supervisors. Dedicated 

time for educational and practice supervisors to meet and discuss the PTPTs is essential. 

Educational and practice supervisors need to agree on personalised learning plans that 

recognise learning opportunities may occur opportunistically. Co-ordination of formative 

assessment, sign-off of evidence collection, and picking up any issues/concerns early also 

requires joint working between the educational and practice supervisors. This is pertinent 

for when PTPTs are based on placements and away from the educational supervisor. 

There should be better coordination between educational and practice supervisors and 

between practice supervisors across all placements.  

¶ There is a need for infrastructure to support PTPTs, specifically around the need for space 

and time for work-based application and learning in ALL settings, and for this to be 

communicated by the employing organisation.  

¶ Supervisors need to have the skills required to support PTPTs. There is an existing 

supervisor training programme provided by HEE and this is important for achieving 

consistency in PTPTsô experience and learning.     

¶ It may be valuable to implement HEE supported networking to share learning from the 

pilot and indeed during future programmes. Learning in terms of:  

o Documents that have been produced by organisations involved in the pilot such as 

handbook, learning plan and template Memorandum of Understanding for 

partnership. 
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o What has gone well or not so well in different sectors. 

o Learning from organisations with knowledge of pharmacy technician role and how 

that can be applied and/or adapted in other sectors. 

o Sharing best practice in managing the programme, and in operationalising effective 

supervision.    
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12 Appendix  

Note: In the survey, clinical/placement supervisor refers to practice supervisor. This was decided 

on with the regional facilitators because the terminology for supervision varies and is understood 

differently amongst PTPTs on the PTPT programme. 

 

12.1 Placement 1 

12.1.1 Educational supervision (safe subscale) 

Statement*  Strongly 
agree (%)  

Agree (%)  Slightly 
agree 
(%)  

Neither 
agree 
nor 

disagree 
(%)  

Slightly 
disagree  

(%)  

Disagree  
   

(%)  

Strongly 
disagree  

(%)  

My educational supervisor is 
respectful of my views and 
ideas  

13 (41.9)  15 (48.4)  1 (3.2)  1 (3.2)  1 (3.2)  0 (0)  0 (0)  

My educational supervisor 
and I are equal partners in 
supervision  

8 (25.8)  7 (22.6)  6 (19.4)  9 (29.0)  0 (0)  0 (0)  1 (3.2)  

My educational supervisor 
have a collaborative approach 
in supervision  

9 (29.0)  13 (41.9)  2 (6.5)  6 (19.4)  0 (0)  1 (3.2)  0 (0)  

I feel safe in my supervision 
meetings  

17 (54.8)  12 (38.7)  2 (6.5)  0 (0)  0 (0)  0 (0)  0 (0)  

My educational supervisor is 
non-judgemental in 
supervision  

14 (45.2)  10 (32.3)  3 (9.7)  0 (0)  3 (9.7)  1 (3.2)  0 (0)  

My educational supervisor 
treats me with respect  

16 (51.6)  10 (32.3)  3 (9.7)  1 (3.2)  1 (3.2)  0 (0)  0 (0)  

My educational supervisor is 
open-minded in supervision  

14 (45.2)  10 (32.3)  3 (9.7)  2 (6.5)  0(0)  1 (3.2)  1(3.2)  

Feedback on my performance 
from my educational 
supervisor feels like criticism  

4 (12.9)  3 (9.7)  1 (3.2)  1 (3.2)  4 (12.9)  10 (32.3)  8 (25.8)  

The advice I receive from my 
educational supervisor is 
prescriptive rather than 
collaborative  

3 (9.7)  5 (15.2)  1 (3.2)  10 (32.3)  4 (12.9)  6 (19.4)  2 (6.4)  

I feel able to discuss my 
concerns with my educational 
supervisor openly  

13 (41.9)  8 (25.8)  5 (16.1)  0 (0)  2 (6.5)  2 (6.5)  1 (3.2)  

Supervision feels like an 
exchange of ideas  

11 (35.5)  10 (32.3)  4 (12.9)  3 (9.7)  1 (3.2)  1 (3.2)  1 (3.2)  

My educational supervisor 
gives feedback in a way that 
feels safe  

11 (35.5)  14 (45.2)  3 (9.7)  3 (9.7)  0 (0)  0 (0)  0 (0)  

My educational supervisor 
treats me like an adult  

14 (45.2)  11 (35.5)  3 (9.7)  1 (3.2)  2 (6.5)  0 (0)  0 (0)  

I am able to be open with my 
educational supervisor  

12 (38.7)  10 (32.3)  5 (16.1)  2 (6.5)  0(0)  1 (3.2)  1 (3.2)  
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I feel if I discuss my feelings 
openly with my educational 
supervisor, I would be 
negatively evaluated  

3 (9.1)  5 (16.1)  1 (3.2)  4 (12.9)  2 (6.5)  7 (22.6)  9 (29.0)  

 

 *Items had missing data. Percentages are based on the number of item responses.  

12.1.2 Educational supervision (structure subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree (%) 

Neither 

agree nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My educational 

supervision 

meetings take 

place regularly 

7 (22.6) 12 

(38.7) 

3 (9.7) 0 (0) 5 (16.1) 2 (6.5) 2 (6.5) 

Educational 

supervision 

meetings are 

structured 

9 (29.0) 13 

(41.9) 

2 (6.5) 1 (3.2) 3 (9.7) 2 (6.5) 1 (3.2) 

My educational 

supervisor makes 

sure that our 

supervision 

meetings are kept 

free from 

interruptions 

12 (38.7) 12 

(38.7) 

3 (9.7) 2 (6.5) 0 (0) 0 (0) 2 (6.5) 

Supervision 

meetings are 

regularly cut short 

by my educational 

supervisor 

0 (0) 0 (0) 0 (0) 2 (6.5) 2 (6.5) 17 (54.8) 10 (32.2) 

Educational 

supervision 

meetings are 

focused 

10 (32.3) 15 

(48.4) 

3 (9.7) 0 (0) 2 (6.5) 0 (0) 1 (3.2) 

My educational 

supervision 

meetings are 

disorganised 

1 (3.2) 1 (3.2) 1 (3.2) 1 (3.2) 3 (9.7) 14 (45.2) 10 (32.3) 

My educational 

supervision 

meetings are 

arranged in 

advance 

9 (29.0) 14 

(45.2) 

1 (3.2) 5 (16.1) 1 (3.2) 0 (0) 1 (3.2) 
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My educational 

supervisor and I 

both draw up an 

agenda for 

supervision 

together 

5 (16.1) 14 

(45.2) 

1 (3.2) 6 (19.4) 1 (3.2) 2 (6.5) 2 (6.5) 

 *Items had missing data. Percentages are based on the number of item responses.  

12.1.3 Educational supervision (commitment subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My educational 

supervisor is 

enthusiastic about 

supervising me 

10 (32.3) 15 

(48.4) 

2 (6.5) 2 (6.5) 0 (0) 1 (3.2) 1 (3.2) 

My educational 

supervisor appears 

interested in 

supervising me 

11 (35.3) 15 

(48.4) 

4 (12.9) 0 (0) 0 (0) 0 (0) 1 (3.2) 

My educational 

supervisor appears 

uninterested in me 

1 (3.2) 1 (3.2) 1 (3.2) 2 (6.5) 1 (3.2) 13 (41.9) 12 (38.7) 

My educational 

supervisor appears 

interested in me as a 

person 

7 (22.6) 15 

(48.4) 

1 (3.2) 5 (16.1) 1 (3.2) 1 (3.2) 1 (3.2) 

My educational 

supervisor appears to 

like supervising 

12 (38.7) 14 

(45.2) 

2 (6.5) 3 (9.7) 0 (0) 0 (0) 0 (0) 

I feel like a burden to 

my educational 

supervisor 

1 (3.2) 2 (6.5) 3 (9.7) 4 (12.9) 3 (9.7) 9 (29.0) 9 (29.0) 

My educational 

supervisor is 

approachable 

13 (41.9) 11 

(35.5) 

4 (12.9) 1 (3.2) 1 (3.2) 1 (3.2) 1 (3.2) 

My educational 

supervisor is available 

to me 

13 (41.9) 11 

(35.5) 

5 (16.1) 1 (3.2) 0 (0) 1 (3.2) 0 (0) 

My educational 

supervisor pays 

attention to my 

11 (35.5) 12 

(38.7) 

1 (3.2) 4 (12.9) 1 (3.2) 1 (3.2) 1 (3.2) 
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spoken feelings and 

anxieties 

My educational 

supervisor appears 

interested in my 

development as a 

professional 

14 (42.4) 11 

(35.5) 

4 (12.9) 1 (3.2) 0 (0) 0 (0) 1 (3.2) 

*Items had missing data. Percentages are based on the number of item responses. 

12.1.4 Educational supervision (reflective education subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My educational supervisor 

encourages me to reflect on 

my practice 

14 (45.2) 12 

(38.7) 

4 (12.9) 0 (0) 0 (0) 1 (3.2) 0 (0) 

My educational supervisor 

links theory and practice 

well 

9 (29.0) 17 

(54.8) 

3 (9.7) 0 (0) 2 (6.5) 0 (0) 0 (0) 

My educational supervisor 

pays close attention to the 

process of supervision 

9 (29.0) 13 

(41.9) 

3 (9.7) 4 (12.9) 2 (6.5) 0 (0) 0 (0) 

My educational supervisor 

acknowledges the power 

differential between 

supervisor and supervisee 

8 (25.8) 6 (19.4) 6 (19.4) 9 (29.0) 2 (6.5) 0 (0) 0 (0) 

My educational supervisor 

pays attention to my 

unspoken feelings and 

anxieties 

6 (19.4) 13 

(41.9) 

3 (9.7) 4 (12.9) 2 (6.5) 1 (3.2) 2 (6.5) 

My educational supervisor 

facilitates interesting and 

informative discussions in 

supervision 

9 (29.0) 11 

(35.5) 

4 (12.9) 5 (16.1) 1 (3.2) 1 (3.2) 0 (0) 

I learn a great deal from 

observing my educational 

supervisor 

10 (32.3) 8 (25.8) 3 (9.7) 6 (19.4) 0 (0) 2 (6.5) 2 (6.5) 

 *Items had missing data. Percentages are based on the number of item responses. 

 Educational supervision (role model subscale) 
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Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My educational 

supervisor is 

knowledgeable 

17 (51.5) 13 (39.4) 0 (0) 0 (0) 1 (3.2) 0 (0) 0 (0) 

My educational 

supervisor is an 

experienced pharmacy 

professional 

19 (61.3) 10 (32.3) 1 (3.2) 1 (3.2) 0 (0) 0 (0) 0 (0) 

I respect my 

educational 

supervisorôs skills 

19 (61.3) 8 (25.8) 3 (9.7) 1 (3.2) 0 (0) 0 (0) 0 (0) 

My educational 

supervisor is 

knowledgeable about 

the organisational 

system in which they 

work 

17 (54.8) 11 (35.5) 2 (6.5) 1 (3.2) 0 (0) 0 (0) 0 (0) 

Colleagues appear to 

respect my educational 

supervisorôs views 

17 (54.8) 7 (22.6) 5 (16.1) 0 (0) 0 (0) 2 (6.5) 0 (0) 

My educational 

supervisor gives me 

practical support 

13 (41.9) 13 (41.9) 1 (3.2) 2 (6.5) 1 (3.2) 0 (0) 1 (3.2) 

I respect my 

educational supervisor 

as a pharmacy 

professional 

15 (48.4) 13 (41.9) 1 (3.2) 1 (3.2) 1 (3.2) 0 (0) 0 (0) 

My educational 

supervisor is respectful 

of patients 

20 (64.5) 11 (35.5) 0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 

I respect my 

educational supervisor 

as a person 

19 (61.3) 11 (35.5) 0 (0) 0 (0) 1 (3.2) 0 (0) 0 (0) 

My educational 

supervisor appears 

uninterested in his / her 

patients 

4 (12.9) 3 (9.7) 0 (0) 0 (0) 1 (3.2) 5 (16.1) 18 (58.1) 

My educational 

supervisor treats his / 

her colleagues with 

respect 

17 (54.8) 11 (35.5) 1 (3.2) 2 (6.5) 0 (0) 0 (0) 0 (0) 

 *Items had missing data. Percentages are based on the number of item responses.  
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12.1.5 Educational supervision (formative feedback subscale) 

Statement* Strongly 

agree 

(%) 

Agree 

(%) 

Slightly 

agree (%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

(%) 

Strongly 

disagree 

(%) 

My educational supervisor 

gives me helpful negative 

feedback on my 

performance 

6 (19.4) 14 (45.2) 5 (16.1) 1 (3.2) 2 (6.5) 3 (9.7) 0 (0) 

My educational supervisor 

can balance negative 

feedback on my 

performance with praise 

7 (22.6) 18 (58.1) 1 (3.2) 1 (3.2) 0 (0) 4 (12.9) 0 (0) 

My educational supervisor 

gives me positive feedback 

on my performance 

13 (41.9) 13 (41.9) 1 (3.2) 1 (3.2) 2 (6.1) 1 (3.2) 0 (0) 

My educational supervisorôs 

feedback on my 

performance is constructive 

10 (32.3) 16 (51.6) 1 (3.2) 1 (3.2) 1 (3.2) 1 (3.2) 0 (0) 

My educational supervisor 

pays attention to my level of 

competence 

13 (41.9) 13 (41.9) 2 (6.5) 1 (3.2) 1 (3.2) 1 (3.2) 0 (0) 

My educational supervisor 

helps me identify my own 

learning needs 

11 (35.5) 15 (48.4) 2 (6.5) 1 (3.2) 0 (0) 2 (6.5) 0 (0) 

My educational supervisor 

does not consider the 

impact of my previous skills 

and experience on my 

learning needs 

2 (6.5) 2 (6.5) 2 (6.5) 7 (22.6) 1 (3.2) 10 (32.3) 7 (22.6) 

My educational supervisor 

thinks about my training 

needs 

15 (48.4) 11 (35.5) 2 (6.5) 1 (3.2) 0 (0) 2 (6.5) 0 (0) 

My educational supervisor 

gives me regular feedback 

on my performance 

10 (32.3) 13 (41.9) 5 (16.1) 2 (6.5) 0 (0) 1 (3.2) 0 (0) 

As my skills and confidence 

grow, my educational 

supervisor adapts 

supervision to take this into 

account 

10 (32.3) 13 (41.9) 4 (12.9) 2 (6.5) 0 (0) 1 (3.2) 1 (3.2) 

My educational supervisor 

tailors supervision to my 

level of competence 

9 (29.0) 13 (41.9) 5 (16.1) 2 (6.5) 0 (0) 1 (3.2) 1 (3.2) 
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 *Items had missing data. Percentages are based on the number of item responses. 

12.1.6 Placement 1 (safe subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My clinical/placement 

supervisor in placement 1 is 

respectful of my views and 

ideas 

11 (35.5) 11 

(35.5) 

3 (9.7) 3 (9.7) 1 (3.2) 1 (3.2) 1 (3.2) 

My clinical/placement 

supervisor in placement 1 

and I are equal partners in 

supervision 

8 (25.8) 9 

(29.0) 

3 (9.7) 7 (22.6) 0 (0) 4 (12.9) 0 (0) 

My clinical/placement 

supervisor in placement 1 

have  a collaborative 

approach in supervision 

9 (29.0) 12 

(38.7) 

4 (12.9) 3 (9.7) 0 (0) 2 (6.5) 1(3.2) 

I feel safe in my supervision 

meetings in placement 1 

12 (38.7) 13 

(41.9) 

0 (0) 4 (12.9) 1 (3.2) 0 (0) 1 (3.2) 

My clinical/placement 

supervisor in placement 1 is 

non-judgemental in 

supervision 

12 (38.7) 15 

(48.4) 

0 (0) 1 (3.2) 1 (3.2) 0 (0) 2 (6.5) 

My clinical/placement 

supervisor in placement 1 

treats me with respect 

13 (41.9) 12 

(38.7) 

2 (6.5) 2 (6.5) 1 (3.2) 0 (0) 1 (3.2) 

My clinical/placement 

supervisor in placement 1 is 

open-minded in supervision 

11 (35.5) 11 

(33.5) 

2 (6.5) 4 (12.9) 1 (3.2) 1 (3.2) 1 (3.2) 

Feedback on my 

performance from my 

clinical/placement supervisor 

in placement 1 feels like 

criticism 

3 (9.7) 3 

(9.7) 

1 (3.2) 3 (9.7)  2 (6.5) 12 (38.7)  7 (22.6) 

The advice I receive from my 

clinical/placement supervisor 

in placement 1 is prescriptive 

rather than collaborative 

4 (12.9) 5 

(16.1) 

1 (3.2) 10 (32.3) 2 (6.5) 5 (16.1) 4 (12.9) 

I feel able to discuss my 

concerns with my 

clinical/placement supervisor 

in placement 1 openly 

10 (32.3) 9 

(29.0) 

5 (16.1) 2 (6.5) 1 (3.2) 3 (9.7) 1 (3.2) 
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Supervision in placement 1 

feels like an exchange of 

ideas 

7 (22.6) 9 

(29.0) 

6 (19.4) 5 (16.1) 0 (0) 3 (9.7) 1 (3.2) 

My clinical/placement 

supervisor in placement 1 

gives feedback in a way that 

feels safe 

11 (35.5) 12 

(38.7) 

1 (3.2) 6 (19.4) 0 (0) 0 (0) 1 (3.2) 

My clinical/placement 

supervisor in placement 1 

treats me like an adult 

14 (45.2) 10 

(32.3) 

1 (3.2) 4 (12.9) 0 (0) 1 (3.2) 1 (3.2) 

I can be open with my 

clinical/placement supervisor 

in placement 1 

10 (32.3) 11 

(35.5) 

3 (9.7)   4 (12.9) 1 (3.2) 1 (3.2) 1 (3.2) 

I feel if I discuss my feelings 

openly with my 

clinical/placement supervisor 

in placement 1 , I would be 

negatively evaluated 

4 (12.9) 2 

(6.5) 

2 (6.5) 3 (9.7) 1 (3.2) 10 (32.3) 9 (29.0) 

 *Items had missing data. Percentages are based on the number of item responses. 

12.1.7 Placement 1 (structure subscale) 

Statement* Strongl

y agree 

(%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My clinical/placement 

supervisor in placement 1 

meetings take place regularly 

6 (20.0) 10 

(33.3) 

2 (6.7) 5 (16.7) 1 (3.3) 2 (6.7) 4 (13.3) 

My practice/clinical supervision 

meetings in placement 1 are 

structured 

6 (20.0) 10 

(33.3) 

3 (10.0) 6 (20.0) 0 (0) 2 (6.7) 3 (10.0) 

My clinical/placement 

supervisor in placement 1 

makes sure that our 

supervision meetings are kept 

free from interruptions 

6 (20.0) 10 

(33.3) 

2 (6.7) 6 (20.0) 1 (3.3) 4 (13.3) 1 (3.3) 

Supervision meetings in 

placement 1 are regularly cut 

short by my practice/clinical 

supervisor  

2 (6.7) 2 

(6.7) 

2 (6.7) 8 (26.7) 1 (3.3) 9 (30.0) 6 (20.0) 

Practice/clinical supervision 

meetings in placement 1 are 

focused 

5 (16.7) 10 

(33.3) 

2 (6.7) 9 (30.0) 1 (3.3) 2 (6.7) 1 (3.3) 
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My practice/clinical supervision 

meetings in Placement 1 are 

disorganised 

2 (6.7) 2 

(6.7) 

4 (13.3) 9 (30.0) 1 (3.3) 7 (23.3) 5 (16.7) 

My practice/clinical supervision 

meetings in Placement 1 are 

arranged in advance 

6 (20.0) 7 

(23.3) 

6 (23.3) 6 (20.0) 0 (0) 3 (10.0) 2 (6.7) 

My practice/clinical supervisor 

in placement 1 and I both draw 

up an agenda for supervision 

together 

4 (13.3) 10 

(33.3) 

3 (10.0) 7 (23.3) 0 (0) 4 (13.3)  2 (6.7) 

*Items had missing data. Percentages are based on the number of item responses. 

12.1.8 Placement 1 (commitment subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My practice/clinical 

supervisor in placement 1 

is enthusiastic about 

supervising me 

8 (27.6) 11 (37.9) 3 (10.3) 3 (10.3) 2 (6.9) 0 (0) 2 (6.9) 

My practice/clinical 

supervisor in placement 1 

appears interested in 

supervising me 

8 (27.6) 10 (34.5) 4 (13.8) 3 (10.3) 2 (6.1) 0 (0) 2 (6.9) 

My practice/clinical 

supervisor in placement 1 

appears uninterested in 

me 

1 (3.4) 4 (13.8) 2 (6.9) 6 (20.7) 0(0) 8 (27.6) 8 (27.6) 

My practice/clinical 

supervisor in placement 1 

appears interested in me 

as a person 

5 (17.2) 13 (44.8) 2 (6.9) 6 (20.7) 1 (3.4) 1 (3.4) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 

appears to like supervising 

7 (24.1) 11 (37.9) 3 (10.3) 6 (20.7) 0 (0) 0 (0) 2 (6.9) 

I feel like a burden to my 

practice/clinical 

supervisor in placement 1 

2 (6.9) 4 (13.8) 4 (13.8) 2 (6.9) 3 (10.3) 8 (27.6) 6 (20.7) 

My practice/clinical 

supervisor in placement 1 

is approachable 

8 (27.6) 12 (41.4) 5 (17.2) 2 (6.9) 0 (0) 1 (3.4) 1 (3.4) 
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My practice/clinical 

supervisor in placement 1 

is available to me 

7 (24.1) 11 (37.9) 6 (20.7) 1 (3.4) 0 (0) 0(0) 4 (13.8) 

My practice/clinical 

supervisor in placement 1 

pays attention to my 

spoken feelings and 

anxieties 

5 (17.2) 13 (44.8) 5 (17.2) 5 (17.2) 0 (0) 0 (0) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 

appears interested in my 

development as a 

professional 

7 (24.1) 13 (44.8) 3 (10.3) 3 (10.3) 1 (3.4) 0 (0) 2 (6.9) 

*Items had missing data. Percentages are based on the number of item responses. 

12.1.9 Placement 1 (reflective education subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My practice/clinical 

supervisor in placement 1 

encourages me to reflect on 

my practice 

6 (20.7) 13 

(44.8) 

5 (17.2) 4 (13.8) 0 (0) 0 (0) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 

links theory and practice well 

6 (18.2) 14 

(48.3) 

3 (10.3) 5 (17.2) 0 (0) 0 (0) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 

pays close attention to the 

process of supervision 

5 (17.2) 12 

(41.4) 

5 (17.2) 4 (13.8) 1 (3.4) 0 (0) 2 (6.9) 

My practice/clinical 

supervisor in placement 1 

acknowledges the power 

differential between 

supervisor and supervisee 

6 (20.7) 9 

(31.0) 

3 (10.3) 9 (31.0) 0 (0) 1 (3.4) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 

pays attention to my 

unspoken feelings and 

anxieties 

5 (17.2) 10 

(34.5) 

5 (17.2) 6 (20.7) 1 (3.4) 1 (3.4) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 

facilitates interesting and 

6 (20.7) 10 

(34.5) 

7 (24.1) 5 (17.2) 0 (0) 0 (0) 1 (3.4) 
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informative discussions in 

supervision 

I learn a great deal from 

observing my practice/clinical 

supervisor in placement 1 

9 (31.0) 11 

(37.9) 

2 (6.9) 4 (13.8) 0 (0) 2 (6.9) 1 (3.4) 

*Items had missing data. Percentages are based on the number of item responses. 

12.1.10 Placement 1 (role model subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightl

y agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My practice/clinical 

supervisor in placement 1 is 

knowledgeable 

17 (58.6) 9 (31.0) 0 (0) 2 (6.1) 0 (0) 0 (0) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 is 

an experienced pharmacy 

professional 

17 (58.6) 9 (31.0) 1 (3.4) 1 (3.4) 0 (0) 0 (0) 1 (3.4) 

I respect my placement 1 

practice/clinical supervisorôs 

skills 

17 (58.6) 9 (31.0) 0 (0) 2 (6.9) 0 (0) 0 (0) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 is 

knowledgeable about the 

organisational system in 

which they work 

17 (58.6) 9 (31.0) 1 (3.4) 1 (3.4) 0 (0) 0 (0) 1 (3.4) 

Colleagues appear to 

respect my Placement 1 

practice/clinical supervisorôs 

views 

16 (55.2) 11 

(37.9) 

1 (3.4) 0 (0) 0 (0) 0 (0) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 

gives me practical support 

11 (37.9) 9 (31.0) 2 (6.9) 0 (0) 1 (3.4) 2 (6.9) 2 (6.9) 

I respect my 

practice/clinical supervisor 

in placement 1  as a 

pharmacy professional 

15 (51.7) 10 

(34.5) 

2 (6.9) 1 (3.4) 0 (0) 0 (0) 1 (3.4) 

My practice/clinical 

supervisor in placement 1 is 

respectful of patients 

15 (51.7) 11 

(37.9) 

1 (3.4) 0 (0) 0 (0) 0 (0) 1 (3.4) 

I respect my practice/clinical 

supervisor in placement 1 

as a person 

15 (51.7) 10 

(34.5) 

1 (3.4) 1 (3.4) 1 (3.4) 0 (0) 1 (3.4) 
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My practice/clinical 

supervisor in placement 1 

appears uninterested in his 

/ her patients 

2 (6.9) 3 (10.3) 0 (0) 2 (6.9) 1 (3.4) 8 (27.6) 13 (44.8) 

My practice/clinical 

supervisor in placement 1 

treats his / her colleagues 

with respect 

14 (48.3) 9 (31.0) 2 (6.9) 2 (6.9) 0 (0) 0 (0) 2 (6.9) 

 *Items had missing data. Percentages are based on the number of item responses. 

12.1.11 Placement 1 (formative feedback subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

(%) 

Strongly 

disagree 

(%) 

My practice/clinical supervisor in 

placement 1 gives me helpful 

negative feedback on my 

performance 

2 (6.9) 13 (44.8) 6 (20.7) 3 (10.3) 0 (0) 3 (10.3) 2 (6.9) 

My practice/clinical supervisor in 

placement 1 can balance 

negative feedback on my 

performance with praise 

6 (21.4) 13 (46.4) 2 (7.1) 6 (21.4) 0 (0) 0 (0) 1 (3.6) 

My practice/clinical supervisor in 

placement 1 gives me positive 

feedback on my performance 

8 (28.6) 12 (42.9) 4 (14.3) 2 (7.1) 0 (0) 1 (3.6) 1 (3.6) 

My placement 1 practice/clinical 

supervisorôs feedback on my 

performance is constructive 

6 (21.4) 13 (46.4) 4 (14.3) 3 (10.7) 1 (3.6) 0 (0) 1 (3.6) 

My practice/clinical supervisor in 

placement 1 pays attention to 

my level of competence 

7 (25.0) 11 (39.3) 4 (14.3) 4 (14.3) 0 (0) 0 (0) 2 (7.1) 

My practice/clinical supervisor in 

placement 1 helps me identify 

my own learning needs 

7 (25.0) 11 (39.3) 4 (14.3) 2 (7.1) 2 (7.1) 1 (3.6) 1 (3.6) 

My practice/clinical supervisor in 

placement 1 does not consider 

the impact of my previous skills 

and experience on my learning 

needs 

1 (3.6) 4 (14.3) 1 (3.6) 7 (25.0) 4 (14.3) 7 (25.0) 4 (14.3) 

My practice/clinical supervisor in 

placement 1 thinks about my 

training needs 

7 (25.0) 12 (42.9) 2 (7.1) 3 (10.7) 0 (0) 3 (10.7) 1 (3.6) 
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My practice/clinical supervisor in 

placement 1 gives me regular 

feedback on my performance 

7 (25.0) 11 (39.3) 3 (10.7) 2 (7.1) 0 (0) 3 (10.7) 2 (7.1) 

As my skills and confidence 

grow, my practice/clinical 

supervisor in placement 1 

adapts supervision to take this 

into account 

6 (21.4) 14 (50.0) 4 (14.3) 2 (7.1) 0 (0) 1 (3.6) 1 (3.6) 

My practice/clinical supervisor in 

placement 1 tailors supervision 

to my level of competence 

6 (21.4) 13 (46.4) 2 (7.1) 3 (10.7) 1 (3.6) 2 (7.1) 1 (3.6) 

 *Items had missing data. Percentages are based on the number of item responses. 

 Placement 2 

12.1.12 Placement 2 (safe subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My clinical/placement 

supervisor in placement 2 is 

respectful of my views and 

ideas 

10 (38.5) 11 

(42.3) 

3 (11.5) 1 (3.8) 1 (3.8) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 2 

and I are equal partners in 

supervision 

9 (34.6) 8 (30.8) 2 (7.7) 2 

(7.7) 

2 (7.7) 3 (11.5) 0 (0) 

My clinical/placement 

supervisor in placement 2 

have a collaborative 

approach in supervision 

10 (38.5) 9 (34.6) 3 (11.5) 2 

(7.7) 

0 (0) 2 (7.7) 0 (0) 

I feel safe in my supervision 

meetings in placement 2 

11 (42.3) 12 

(46.2) 

1 (3.8) 2 

(7.7) 

0 (0) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 2 is 

non-judgemental in 

supervision 

10 (38.5) 12 

(46.2) 

1 (3.8) 1 

(3.8) 

2 (7.7) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 2 

treats me with respect 

11 (42.3) 13 

(50.0) 

0 (0) 1 

(3.8) 

0 (0) 1 (3.8) 0 (0) 

My clinical/placement 

supervisor in placement 2 is 

open-minded in supervision 

11 (42.3) 10 

(38.5) 

4 (15.4) 0 (0) 0 (0) 1 (3.8) 0 (0) 
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Feedback on my 

performance from my 

clinical/placement supervisor 

in placement 2 feels like 

criticism 

0 (0) 3 (11.5) 1 (3.8) 1 

(3.8) 

1 (3.8) 12 (46.2) 8 (30.8) 

The advice I receive from my 

clinical/placement supervisor 

in placement 2 is prescriptive 

rather than collaborative 

0 (0) 3 (11.5) 0 (0) 11 

(42.3) 

0 (0) 10 (38.5) 2 (7.7) 

I feel able to discuss my 

concerns with my 

clinical/placement supervisor 

in placement 2 openly 

8 (30.8) 12 

(46.2) 

3 (11.5) 1 

(3.8) 

0 (0) 2 (7.7) 0 (0) 

Supervision in placement 2 

feels like an exchange of 

ideas 

8 (30.8) 10 

(38.5) 

2 (7.7) 3 

(11.5) 

1 (3.8) 2 (7.7) 0 (0) 

My clinical/placement 

supervisor in placement 2 

gives feedback in a way that 

feels safe 

10 (38.5) 12 

(46.2) 

3 (11.5) 1 

(3.8) 

0 (0) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 2 

treats me like an adult 

11 (42.3) 12 

(46.2) 

0 (0) 2 

(7.7) 

0 (0) 1 (3.8) 0 (0) 

I am able to be open with my 

clinical/placement supervisor 

in placement 2 

10 (38.5) 9 (34.6) 4 (15.4) 2 

(7.7) 

0 (0) (0) 1 (3.8) 

I feel if I discuss my feelings 

openly with my 

clinical/placement supervisor 

in placement 2 , I would be 

negatively evaluated 

5 (19.2) 3 (11.5) 1 (3.8) 2 

(7.7) 

2 (7.7) 8 (30.8) 5 (19.2) 

 *Items had missing data. Percentages are based on the number of item responses. 

12.1.13 Placement 2 (structure subscale) 

Statement* Strongly 

agree 

(%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My clinical/placement 

supervisor in placement 

2 meetings take place 

regularly 

7 (26.9) 9 (34.6) 4 (34.6) 1 (3.8) 1 (3.8) 3 (11.5) 1 (3.8) 

My practice/clinical 

supervision meetings in 

6 (23.1) 10 

(38.5) 

4 (15.4) 3 (11.5) 1 (3.8) 1 (3.8) 1 (3.8) 
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placement 2 are 

structured 

My clinical/placement 

supervisor in placement 

2 makes sure that our 

supervision meetings are 

kept free from 

interruptions 

7 (26.9) 14 

(53.8) 

0 (0) 2 (7.7) 1 (3.8) 1 (3.8) 1 (3.8) 

Supervision meetings in 

placement 2 are 

regularly cut short by my 

practice/clinical 

supervisor  

0 (0) 0 (0) 0 (0) 4 (15.4) 2 (7.7) 9 (34.6) 11 (42.3) 

Practice/clinical 

supervision meetings in 

placement 2 are focused 

7 (26.9) 12 

(46.2) 

2 (7.7) 3 (11.5) 0 (0) 1 (3.8) 1 (3.8) 

My practice/clinical 

supervision meetings in 

Placement 2 are 

disorganised 

0 (0) 3 (9.1) 1 (3.8) 4 (15.4) 2 (6.1) 7 (26.9) 9 (34.6) 

My practice/clinical 

supervision meetings in 

Placement 2 are 

arranged in advance 

6 (23.1) 7 (26.9) 4 (15.4) 4 (15.4) 2 (7.7) 2 (7.7) 1 (3.8) 

My practice/clinical 

supervisor in placement 

2 and I both draw up an 

agenda for supervision 

together 

6 (23.1) 7 (26.9) 2 (7.7) 5 (19.2) 2 (7.7) 2 (7.7) 2 (7.7) 

*Items had missing data. Percentages are based on the number of item responses. 

12.1.14 Placement 2 (commitment subscale) 

Statement* Strongly 

agree 

(%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My practice/clinical 

supervisor in placement 2 

is enthusiastic about 

supervising me 

11 (44.0) 7 (28.0) 4 (16.0) 1 (4.0) 1 (4.0) 0 (0) 1 (4.0) 

My practice/clinical 

supervisor in placement 2 

appears interested in 

supervising me 

11 (44.0) 8 (32.0) 0 (0) 1 (4.0) 1 (4.0) 1 (4.0) 1 (4.0) 
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My practice/clinical 

supervisor in placement 2 

appears uninterested in 

me 

0 (0) 0 (0) 1 (4.0) 3 (12.0) 1 (4.0) 8 (32.0) 12 (48.0) 

My practice/clinical 

supervisor in placement 2 

appears interested in me 

as a person 

8 (32.0) 11 

(44.0) 

2 (8.0) 2 (8.0) 2 (8.0) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

appears to like supervising 

11 (44.0) 7 (28.0) 2 (8.0) 2 (8.0) 2 (8.0) 0 (0) 1 (4.0) 

I feel like a burden to my 

practice/clinical supervisor 

in placement 2 

1 (3.0) 3 (12.0) 1 (4.0) 3 (12.0) 2 (8.0) 9 (36.0) 6 (24.0) 

My practice/clinical 

supervisor in placement 2 

is approachable 

11 (44.0) 10 

(40.0) 

0 (0) 1 (4.0) 0 (0) 2 (8.0) 1 (4.0) 

My practice/clinical 

supervisor in placement 2 

is available to me 

10 (40.0) 8 (32.0) 4 (16.0) 1 (4.0) 0 (0) 1 (4.0) 1 (4.0) 

My practice/clinical 

supervisor in placement 2 

pays attention to my 

spoken feelings and 

anxieties 

8 (32.0) 10 

(40.0) 

2 (8.0) 3 (12.0) 1 (4.0) 0 (0) 1 (4.0) 

My practice/clinical 

supervisor in placement 2 

appears interested in my 

development as a 

professional 

11 (44.0) 9 (36.0) 1 (4.0) 2 (8.0) 0 (0) 1 (4.0) 1 (4.0) 

*Items had missing data. Percentages are based on the number of item responses. 

12.1.15 Placement 2 (reflective education subscale) 

Statement* Strongly 

agree 

(%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My practice/clinical 

supervisor in placement 2 

encourages me to reflect on 

my practice 

12 (48.0) 7 (28.0) 4 (16.0) 1 (4.0) 1 (4.0) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

11 (44.0) 10 

(40.0) 

2 (8.0) 1 (4.0) 0 (0) 0 (0) 1 (4.0) 



PTPT Integrated Training Pilot: Evaluation 

 

 

74 
 

links theory and practice 

well 

My practice/clinical 

supervisor in placement 2 

pays close attention to the 

process of supervision 

11 (44.0) 7 (28.0) 3 (12.0) 2 (8.0) 0 (0) 1 (4.0) 1 (4.0) 

My practice/clinical 

supervisor in placement 2 

acknowledges the power 

differential between 

supervisor and supervisee 

9 (36.0) 5 (20.0) 4 (16.0) 5 (20.0) 0 (0) 1 (4.0) 1 (4.0) 

My practice/clinical 

supervisor in placement 2 

pays attention to my 

unspoken feelings and 

anxieties 

8 (32.0) 9 (36.0) 1 (4.0) 3 (12.0) 1 (4.0) 2 (8.0) 1 (4.0) 

My practice/clinical 

supervisor in placement 2 

facilitates interesting and 

informative discussions in 

supervision 

10 (40.0) 8 (32.0) 3 (12.0) 2 (8.0) 1 (4.0) 0 (0) 1 (4.0) 

I learn a great deal from 

observing my 

practice/clinical supervisor 

in placement 2 

10 (40.0) 9 (36.0) 2 (8.0) 3 (12.0) 1 (4.0) 0 (0) 0 (0) 

*Items had missing data. Percentages are based on the number of item responses. 

12.1.16 Placement 2 (role model subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My practice/clinical 

supervisor in placement 2 

is knowledgeable 

15 (62.5) 8 (33.3) 1 (4.2) 0 (0) 0 (0) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

is an experienced 

pharmacy professional 

14 (58.3) 10 

(41.7) 

0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 

I respect my placement 2 

practice/clinical 

supervisorôs skills 

14 (58.3) 10 

(41.7) 

0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

is knowledgeable about 

14 (58.3) 10 

(41.7) 

0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 
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the organisational system 

in which they work 

Colleagues appear to 

respect my Placement 2 

practice/clinical 

supervisorôs views 

12 (50.0) 12 

(50.0) 

0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

gives me practical support 

9 (37.5) 12 

(50.0) 

3 (12.5) 0 (0) 0 (0) 0 (0) 0 (0) 

I respect my 

practice/clinical supervisor 

in placement 2 as a 

pharmacy professional 

12 (50.0) 11 

(45.8) 

0 (0) 0 (0) 0 (0) 0 (0) 1 (4.2) 

My practice/clinical 

supervisor in placement 2 

is respectful of patients 

14 (58.3) 10 

(41.7) 

0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 

I respect my 

practice/clinical supervisor 

in placement 2 as a 

person 

13 (54.2) 10 

(41.7) 

0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

appears uninterested in 

his / her patients 

0 (0) 3 (12.5) 0 (0) 0 (0) o (0) 7 (29.2) 14 (58.3) 

My practice/clinical 

supervisor in placement 2 

treats his / her colleagues 

with respect 

12 (50.0) 10 

(41.7) 

0 (0) 0 (0) 0 (0) 0 (0) 2 (8.3) 

 *Items had missing data. Percentages are based on the number of item responses. 

12.1.17 Placement 2 (formative feedback subscale) 

Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

(%) 

Strongly 

disagree 

(%) 

My practice/clinical 

supervisor in placement 2 

gives me helpful negative 

feedback on my 

performance 

6 (25.0) 10 

(41.7) 

5 (20.8) 2 (8.3) 0 (0) 1 (4.2) 0 (0) 

My practice/clinical 

supervisor in placement 2 

can balance negative 

feedback on my 

performance with praise 

7 (29.2) 13 

(54.2) 

0 (0) 3 (12.5) 1 (4.2) 0 (0) 0 (0) 
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My practice/clinical 

supervisor in placement 2 

gives me positive 

feedback on my 

performance 

10 (41.7) 10 

(41.7) 

1 (4.2) 2 (8.3) 1 (4.2) 0 (0) 0 (0) 

My placement 2 

practice/clinical 

supervisorôs feedback on 

my performance is 

constructive 

8 (33.3) 12 

(50.0) 

1 (4.2) 2 (8.3) 1 (4.2) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

pays attention to my level 

of competence 

8 (33.3) 12 

(50.0) 

2 (8.3) 0 (0) 2 (8.3) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

helps me identify my own 

learning needs 

11 (45.8) 7 

(29.2) 

2 (8.3) 1 (4.2) 3 (12.5) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

does not consider the 

impact of my previous 

skills and experience on 

my learning needs 

2 (8.3) 4 

(16.7) 

0 (0) 3 (12.5) 3 (12.5) 7 (29.2) 5 (20.8) 

My practice/clinical 

supervisor in placement 2 

thinks about my training 

needs 

9 (37.5) 9 

(37.5) 

4 (16.7) 1 (4.2) 0 (0) 1 (4.2) 0 (0) 

My practice/clinical 

supervisor in placement 2 

gives me regular feedback 

on my performance 

10 (41.7) 8 

(33.3) 

4 (16.7) 1 (4.2) 0 (0) 1 (4.2) 0 (0) 

As my skills and 

confidence grow, my 

practice/clinical supervisor 

in placement 2 adapts 

supervision to take this 

into account 

12 (50.0) 7 

(29.2) 

2 (8.3) 1 (4.2) 2 (8.3) 0 (0) 0 (0) 

My practice/clinical 

supervisor in placement 2 

tailors supervision to my 

level of competence 

11 (45.8) 8 

(33.3) 

3 (12.5) 1 (4.2) 1 (4.2) 0 (0) 0 (0) 

 *Items had missing data. Percentages are based on the number of item responses. 

Placement 3 

12.1.18 Placement 3 (safe subscale) 
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Statement* Strongly 

agree (%) 

Agree 

(%) 

Slightly 

agree 

(%) 

Neither 

agree 

nor 

disagree 

(%) 

Slightly 

disagree 

(%) 

Disagree 

  

(%) 

Strongly 

disagree 

(%) 

My clinical/placement 

supervisor in placement 

3 is respectful of my 

views and ideas 

7 (43.8) 7 (43.8) 2 

(12.5) 

0 (0) 0 (0) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 

3 and I are equal 

partners in supervision 

6 (37.5) 7 (43.8) 3 

(18.8) 

0 (0) 0 (0) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 

3 have a collaborative 

approach in supervision 

5 (31.3) 8 (50.0) 2 

(12.5) 

1 (6.3) 0 (0) 0 (0) 0 (0) 

I feel safe in my 

supervision meetings in 

placement 3 

8 (50.0) 6 (37.5) 1 (6.3) 1 (6.3) 0 (0) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 

3 is non-judgemental in 

supervision 

8 (50.0) 6 (37.5) 1 (6.3) 1 (6.3) 0 (0) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 

3 treats me with respect 

9 (56.3) 7 (21.2) 0 (0) 0 (0) 0 (0) 0 (0) 0 (0) 

My clinical/placement 

supervisor in placement 

3 is open-minded in 

supervision 

8 (50.0) 6 (37.5) 2 

(12.5) 

0 (0) 0 (0) 0 (0) 0 (0) 

Feedback on my 

performance from my 

clinical/placement 

supervisor in placement 

3 feels like criticism 

0 (0) 1 (6.3) 0 (0) 1 (6.3) 0 (0) 7 (43.8) 7 (43.8) 

The advice I receive 

from my 

clinical/placement 

supervisor in placement 

3 is prescriptive rather 

than collaborative 

0 (0) 3 (18.8) 0 (0) 8 (50.0) 0 (0) 2 (12.5) 3 (18.8) 














